
Phonics Workshop Grade:  KDG
Unit 1: Making Friends with Letters

Unit Description:  Making Friends with Letters
Over the course of this unit, you’ll immerse your children in letters and sounds, rhyme and word play. Your kids will grow in leaps and
bounds, and it will be important for you to see and focus on that, and not to worry that their knowledge will be incomplete and full of
holes and gaps, misconceptions, and half-baked ideas. That is how every learner learns, and your job will be to celebrate the messy and
brilliant learning that your youngsters do. Your job is not to teach towards mastery or to expect mastery.

Before the start of the school year, your class is just a list of names. But really, one shouldn’t say just, because each name brings with it
a person. As you get to know each quirky individual and as the class gets to know each other, those names become a group of friends,
each person bringing their unique personality, their own stories, ideas and spirit. Meanwhile, each previous friend also brings to life
another name, a name with letters and sounds in it. The totally cool and amazing thing is that those letters-the letters in the names of the
people in a classroom-can be put together to make the alphabet of letters. Those letters hang at the front of the room, and they also make
their way into signs, jokes, songs, messages, letters and books.

On almost every day throughout this unit, the class will study another name. This makes the unit extra personal in more than one way.
Because the unit revolves around the names of the children in your class, the unit is inevitably more homemade than most units. In this
beautiful culturally diverse, idiosyncratic world of ours, there is absolutely no way you could begin to predict the names on your class
roster. Because of this, this unit can only suggest a sequence of sessions and provide you with transferable templates for how those
lessons might go. You’ll need to bring your own children into your unit plans, tailoring each lesson to your class list.

The way that this unit unfolds is that you’ll use your children’s names and the letters in those names, to teach phonics concepts. You’ll
draw names from a “Star Jar,” doing some quiet machinations so that you can control the sequence of names and in that way, channel
your class to study letters in a sequence that roughly matches one that we argue for in A Guide to the Phonics Units of Study, Grade
K-1. Over the course of this unit, you will build a name wall which will eventually contain all of the names in your class. In future units,
this name wall will become a word wall. Make sure that the names you place here are large enough to see from across the room.

NJ Student Learning Standards
Writing Standards:



W.K.2   Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they
are writing about and supply some information about the topic.
W.K.3   Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell about the
events in the order in which they occurred, and provide a reaction to what happened.
W.K.5 With guidance and support from adults, strengthen writing through response and self-reflection using questions and suggestions
from peers (e.g., adding details).
Reading Standards:
RF.K.1  Demonstrate understanding of the organization and basic features of print.

A. Follow words from left to right, top to bottom, and page by page.
B. Recognize that spoken words are represented in written language by specific sequences of letters.
C. Understand that words are separated by spaces in print.
D. Recognize and name all upper- and lowercase letters of the alphabet

RF.K.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
A. Recognize and produce rhyming words.
B. Count, pronounce, blend, and segment syllables in spoken words.
C. Blend and segment onsets and rimes of single-syllable spoken words.
D. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme (consonant-vowel-consonant,
or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)
E. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.

RF.K.3   Know and apply grade-level phonics and word analysis skills in decoding and encoding words.
A. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the most frequently used
sounds of each consonant.
B. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.
C. Read high-frequency and sight words with automaticity.
D. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap and tap; cat and cot).

RF.K.4   Read emergent text with one-to-one correspondence to develop fluency and comprehension skills.
A. Read emergent-readers with purpose and understanding.
B. Read grade level text for purpose and understanding.

RI.K.7  With prompting and support, describe the relationship between illustrations and the text in which they appear (e.g., what person,
place, thing, or idea in the text an illustration depicts).
RI.K.10  Actively engage in group reading activities with purpose and understanding.
RL.K.1  With prompting and support, ask and answer questions about key details in a text (e.g., who, what, where, when, why, how).
RL.K.2   With prompting and support, retell familiar stories, including key details (e.g., who, what, where, when, why, how).



RL.K.3  With prompting and support, identify characters, settings, and major events in a story.
RL.K.7  With prompting and support, describe the relationship between illustrations and the story in which they appear (e.g., what
moment in a story an illustration depicts).
RL.K.10  Actively engage in group reading activities with purpose and understanding.
Speaking & Listening Standards:
SL.K.1   Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in
small and larger groups.
SL.K.2   Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood.
SL.K.3  Ask and answer questions in order to seek help, get information, or clarify something that is not understood.
SL.K.4  Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6  Speak audibly and express thoughts, feelings, and ideas clearly.
Language Standards:
L.K.1  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

A. Print many upper- and lowercase letters.
B. Use frequently occurring nouns and verbs.
C. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).
D. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).
E. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).
F. Produce and expand complete sentences in shared language activities.

L.K.2   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
A. Capitalize the first word in a sentence and the pronoun I.
B. Recognize and name end punctuation.
C. Write a letter or letters for most consonant and short-vowel sounds (phonemes).
D. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.

L.K.4  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on kindergarten reading and
content.
L.K.5  With guidance and support from adults, explore word relationships and nuances in word meanings.
L.K.6  Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Unit 1: ELA Curriculum for ELLs
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)

Enduring Understandings/Goals Essential Questions

http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/ku1.pdf
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


Students will understand that…
❏ Reading workshop is a safe and fun place to explore

books and read
❏ Books are filled with information and stories that we can

read in different ways.
❏ Books are meant to be shared in various ways to help us

enjoy and understand our books better.

❏ What does reading workshop look and feel like?
❏ How do we begin to read and enjoy books?
❏ How do readers share what they've read?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● Making Friends with Letters Unit of Study Text by Lucy Calkins
● Teachers College Calendar, Making Friends with Letters
● Florham Park ELA PD Sharing Website

● Assessing Letter-Sound Correspondence
● Assessing Digraph-Sound Correspondence
● Assessing Phonological Awareness, Blending and Segmenting
● Assessing Concepts About Print

Suggestions for Differentiation Mentor Texts

● Conferring Menus
● Conferring Curriculum
● Integrated accommodations and modifications for special

education students, English language learners,  students at
risk of school failure, gifted and talented students and
students with 504 plans

Bend I
Session 1: To Learn a Name Well, it Helps to Do Things with the Name
Session 2: Names-and Words-Can Teach Us Letters and Sounds
Session 3: Learning to Own Letters
Session 4: By Studying Names, We Can Learn More Letters
Session 5: Syllables Can Help Readers and Writers Tackle Long Words
Session 6: Comparing Two Names that Both Start with the Same Letter
Session 7: Vowels Are Special Letters
Bend II
Session  8: Learning Your Own Name by Heart
Session 9: Learning to Write Names by Heart
Session 10: Owning Letters and Teaching Them to Others
Session 11: Using Names to Build New Words
Bend III
Session 12: Labeling Things in the Classroom

Songs:
Willaby Wallaby Woo by Raffi
Our Gathering Song
Star Name Celebration Song
Guess the Name Song
Apples and Bananas
Hickety Pickety Bumble Bee
Alphabet Song
The Name Game by Shirley Ellis

Poems:
“Jack and Jill”

https://drive.google.com/drive/folders/1MklfyHsTIdVHISUlr6It08SRS80dIXep?usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/file/d/1toWWIhQEAu876glcQdib6CUQqaSXRaqy/view?usp=sharing
https://drive.google.com/file/d/1j-a0NuVC9XMrJjPN3sesxQuJkfKSEBNO/view?usp=sharing
https://drive.google.com/file/d/1Bld_T0AYk9PxUhsNy56P8f4mtHnPdRWB/view?usp=sharing
https://drive.google.com/file/d/1sNRA2-F4n3fOPVK52FEXw8mm8PZh9ZCN/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://docs.google.com/document/d/12S1VIB_1T3MYJdK2kWgNpqTTS3wKDWX1Rs8D08LsdnQ/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


Session 13: Learning More Words by Heart
Session 14: Writing New Letters with Help from Friends
Session 15: Favorite Characters Can become Star Names
Session 16: Learning Even More Words by Heart
Session 17: Walking through Life Differently

Interdisciplinary Connections Technology Integration
 ●  Engage in storytelling via Reader’s Theater experiences
 ●  Interactive writing: co-create charts outlining new habits and

routines
 ● Shared reading experiences: utilize texts that align with topic

explored in social studies, science, the arts, and mathematics

 ●  RazKids
 ●  Use Screencastify to record student reading, partner feedback, and/or

student goal
 ● http://www.storylineonline.net/ for digital storybooks mentor reading

example
 ●  www.getepic.com for digital storybook
 ●  www.brainpopjr.com for content-area integration

Media Literacy Integration
Global Perspectives

● Use multiple forms of print media (including books,
illustrations/photographs/artwork, video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines)

● Practice reading and comprehension skills.
● Read story, “The Dot”
● Week of Respect related activities throughout district

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National Italian American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

21st Century Themes (as applies to content area): Integration of 21st Century Skills

Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend Teaching Points
Bend I: Studying
Peoples’ Names Can Help
You Get to Know Each
Other-and the Alphabet

Session 1: To Learn a Name Well, It
Helps to Do Things with the Name (Part

Part I: To Learn a Name Well, It Helps to Do Things with the Name (Unit 1, pg. 2)



I)

Session 1: To Learn a Name Well, It
Helps to Do Things with the Name (Part
II)

Connection:
● Have a bunch of magnetic letters displayed on a white board.
● Say "Letters and sounds are necessary to read all kinds of words.”
● Turn and talk, introduce yourself to your partner. Listen for the sounds you hear in each other's

names!
● Walk around the rug and listen in shouting out their names.

TP: Today I want to teach you that when you really, really want to learn a new friend’s name-like
you will want to learn Mabel’s name-it helps to do stuff with that name so you can remember it, so
it almost becomes part of you.
~How to Learn a Name

1. Read the name.
2. Count the letters.
3. Notice same and different letters.
4. Notice tall, small and falling letters.

Active Engagement/Link: Follow the steps above to study Mabel’s name. Cheer Mabel’s name and say
the initial sound. Say other words that start with the /m/ sound.

Part II: To Learn a Name Well, It Helps to Do Things with the Name (Unit 1, pg. 5)

Rug Time: Invite children to work with a partner to find items in the classroom with the same initial
sound as Mabel. You may also choose to add these items to Mabel’s bed.

Share: Reconvene kids’ attention and rally them to again celebrate the star name by assembling the
letters into a name necklace for Mable and posting the name onto the name wall.

Extension: “Willoughby Wallaby Woo”-Use the resource pack copies of this song as well as the video to
teach students this silly song that they will revisit often throughout this unit.

http://youtube.com/watch?v=H5MPTXPKNIw


Session 2:  Names-and Words-Can Teach
Us Letters and Sounds (Part I)

Session 2:  Names-and Words-Can Teach
Us Letters and Sounds (Part II)

Part I: Names-and Words-Can Teach Us Letters and Sounds (Unit 1, pg. 8)

Connection:
● Lead children in the “We Are Gathering” song
● Pull a name from the Star Jar (beginning with M) and use it to sing the “Guess the Name”song.
● Show the sentence strip conveying the star-name child and the name you will study for the lesson.

TP: Today I want to remind you that when you want to learn a new friend’s name-like we will want
to learn [insert child]’s name- it helps to do stuff with that name, so you remember it, so it becomes
part of you.
~How to Learn a Name

1. Read the name.
2. Count the letters.
3. Study the letters.
4. Cheer the name.

Active Engagement/Link: Have students turn and talk about the things you might do to learn a friend’s
name. Remind students to look out for words that start the same way as Mabel and [inter child]’s name as
they read.

Part II: Names-and Words-Can Teach Us Letters and Sounds (Unit 1, pg. 11)

Rug Time: Demonstrate for students how they might sort picture cards to find more words that start with
the /m/ sound using the pocket chart alphabet cards (pull six “M” cards and six “not M” cards). Give each
partnership “M” cards and “not M” cards to sort together. Create an “M Book” that includes pictures
students sorted as well as Mabel’s picture.

Share: Post today’s name onto the name wall, then introduce your class the “Star Name Celebration
Song.”



Session 3: Learning to Own Letters (Part
I)

Session 3: Learning to Own Letters (Part
II)

Extension: “Willoughby Wallaby Woo” with a Star Name-Use the resource pack copies of this song as
well as the video to teach students this silly song that they will revisit often throughout this unit.

Part I: Learning to Own Letters (Unit 1, pg. 15)

Connection:
● Lead children in the “We Are Gathering” song
● Explain that students will need letters by showing them all the magnetic letters from the first

session.
● Note the importance of owning letters by sliding one into your pocket.

TP: Today I want to teach you that to own a letter, to know that letter so well that you have it in
your backpocket, ready to use whenever you read or write, it helps to do some things with the letter.
It helps to name the letter, sound it, write it and use it to make lots of words.
~How to Learn a Letter

1. Name it!
2. Sound it!
3. Write it!
4. Use it!

Active Engagement/Link: Use the steps to practice the first letter in Mabel’s name, M. Show a card with
uppercase and lowercase M. When completing Step 3, use verbal prompts for the letter formation
pathways from the Handwriting Without Tears program. To reinforce owning this letter, have students
pretend to put the letter M in their back pocket.

Part II: Learning to Own Letters (Unit 1, pg. 17)

Rug Time: Organize students into partnerships and give each partnership a book. Invite partners to search
for words that begin with M in their book. If time allows, have partnerships to swap books.

http://youtube.com/watch?v=H5MPTXPKNIw
https://drive.google.com/file/d/1TUAn3fhvguQEZqq4fSVPZkkLteBMZIfq/view?usp=sharing
https://drive.google.com/file/d/1TUAn3fhvguQEZqq4fSVPZkkLteBMZIfq/view?usp=sharing


Session 4: By Studying Names, We Can
Learn More Letters (Part I)

Session 4: By Studying Names, We Can
Learn More Letters (Part II)

Share: Share the words that two partnerships found, noticing some who found words with the initial /m/
and how others found pictures with the initial /m/.

Extension: Invite students to help put Mabels’ name necklace back in order.

Part I: By Studying Names, We Can Learn More Letters (Unit 1, pg. 20)

Connection:
● Lead children in the “We Are Gathering” song.
● Pull a name from the Star Jar (beginning with S) and use it to sing the “Guess the Name”song.
● Prompt students to study the name.

TP: Today I want to teach you that when you learn the letter S, you learn a secret that will help you
learn tons of other letters. This is the secret: for many letters, when you know the letter’s name, you
can figure out the sound.
~How to Learn a Letter

1. Name it!
2. Sound it!
3. Write it!
4. Use it!

When completing Step 3, use verbal prompts for the letter formation pathways from the Handwriting
Without Tears program.

Active Engagement/Link: Help students think of other words that start with /s/ and add the name to the
name wall.

Part II: By Studying Names, We Can Learn More Letters (Unit 1, pg. 23)

Rug Time: Show picture cards and have students listen for the words that start with /s/. Give a stack of

https://drive.google.com/file/d/1TUAn3fhvguQEZqq4fSVPZkkLteBMZIfq/view?usp=sharing


Session 5: Syllables Can Help Readers
and Writers Tackle Long Words (Part I)

Session 5: Syllables Can Help Readers
and Writers Tackle Long Words (Part II)

picture cards to sort. Find objects around the room that start with /s/.

Share: Introduce the “Let’s Study a Name!” chart.

Extension: Studying a T Star Name- use a name that begins with T from the Star Jar to practice studying
a name using the new chart.

Part I: Syllables Can Help Readers and Writers Tackle Long Words (Unit 1, pg. 28)

Connection:
● Sing the “Guess the Name Song” after choosing a name with more syllables.
● Use the chart to study the name.

TP: Today I want to teach you another secret. When you go to write a long word or a long name, it
helps to first say the name in a way that lets you hear the beats-the syllables. Writers can say any
word or name and hear the beats in it-the syllables.
~Let’s Study a Name!

1. Read it.
2. Clap and stomp the beats.
3. Count the letters.
4. Study the letters.
5. Cheer it!

Active Engagement/Link: Practice clapping and stomping the beats in your own name and then your
friends name.

Part II: Syllables Can Help Readers and Writers Tackle Long Words (Unit 1, pg. 32)

Rug Time: Distribute big books to small groups. Ask students to name things they see in the books and



Session 6: Comparing Two Names that
Both Start with the Same Letter (Part I)

Session 6: Comparing Two Names that
Both Start with the Same Letter (Part II)

clap the syllables in those words.

Share: March out the beats in each of the star names on the name wall in a syllables parade.

Extension: Singing the Alphabet Song- Use the alphabet song chart to sing.

Part I: Comparing Two Names that Both Start with the Same Letter (Unit 1, pg. 36)

Connection:
● Choose two names beginning with the same letter from the Star Jar
● Sing the “Guess the Name” song
● Ask students to study one of the names

TP: Today I want to teach you that when you want to get to know something really well, it can help
to look at a few of those things and to think, “How are these the same and how are they different?”.
~How to Compare

1. Look at both things
2. Think, “How are they the same?”
3. Think, “How are they different?”

Active Engagement/Link: Ask students to compare Mabel’s name to the star names chosen for today’s
lesson.

Part II: Comparing Two Names that Both Start with the Same Letter (Unit 1, pg. 39)

Rug Time: Invite partners to search the room for words that they can compare to the star name. Coach
students to think about sounds, letters and syllables.

Share: Have students practice the letter R and add the two Star Names to the name wall.



Session 7: Vowels Are Special Letters
(Part I)

Session 7: Vowels Are Special Letters
(Part II)

Extension: Making a Class R Book- Distribute “R” and “not R” picture cards to partnerships. Sort and
glue “R” pictures into the class R book.

Part I: Vowels Are Special Letters (Unit 1, pg. 43)

Connection:
● Choose a name beginning with a vowel from the Star Jar
● Sing the “Guess the Name” song
● Ask students to study the name

TP: Today I want to teach you another secret about letters: there are two kinds of letters. Some
letters are called vowels and some letters are called consonants. This is important because almost
every single word is made with both kinds of letters-some consonants and some vowels. Vowels are
special letters that make more than one sound.
~Naming Kinds of Letters

1. Name the vowels
2. Look at a name
3. Find the vowels
4. Find the consonants

Active Engagement/Link: Ask children to practice namking the vowel/consonant pattern in the names
on the name wall.

Part II: Vowels Are Special Letters (Unit 1, pg. 45)

Rug Time: Ask partnerships to search the room, finding words to study and identifying their
vowel/consonant patterns.



Share: Celebrate the end of Bend I by singing the alphabet song to a guest.

Extension: Introduce the “Apples and Bananas” song to practice vowel sounds.
Bend II: Learning Your
Own Name by Heart

Session 8: Learning Your Own Name by
Heart (Part I)

Session 8: Learning Your Own Name by
Heart (Part II)

Part I: Learning Your Own Name by Heart (Unit 1, pg. 51)

Connection:
● Talk about how you know the “We Are Gathering” song by heart and prompt students to sing it
● Ask students to whisper spell Mabel’s name
● Voice over how kids know even the first letter of Mabel’s name by heart

TP: Today I want to teach you that it is super-important to know your own name by heart. And the
way to get to know your own name by heart is by doing all the stuff with your own name that you
have done to turn other kids’ names into star names.
~Let’s Study a Name!

1. Read it.
2. Clap and stomp the beats.
3. Count the letters.
4. Study the letters.
5. Cheer it!

Active Engagement/Link: Distribute name baggies and have students follow the “Let’s Study a Name!”
steps with their own names.

Part II: Learning Your Own Name by Heart (Unit 1, pg. 54)

Rug Time: Demonstrate spelling a name with letter tiles using Mabel’s name baggie. Prompt students to
do the same with their own name baggie.

Share: Students will teach their partner their name by naming each letter in order. Cheer letter names as



Session 9: Learning to Write Names by
Heart: Your Muscles Can Learn to Write
Letters Quickly (Part I)

Session 9: Learning to Write Names by
Heart: Your Muscles Can Learn to Write
Letters Quickly (Part II)

students put their letter tiles back into their name baggies.

Extension: Making Name Necklaces-Distribute new name baggies and materials for making a name
necklace for each student, just like the one made for Mabel.

Part I: Learning to Write Names by Heart: Your Muscles Can Learn to Write Letters Quickly (Unit 1, pg.
58)

Connection:
● Tell a story about a time when writing your name was important
● Name places where people write their names

TP: Today I want to teach you that it is super-important to learn to write your own name fast-and it
is important that your muscles learn to write your own name.
~How to Write Your Name by Heart

1. Look at the first letter
2. Find where the letter starts
3. Trace the first letter in the air
4. Write the letter
5. Repeat

Active Engagement/Link: Distribute student name baggies, which will include a name map (*When
creating name maps, please use handwriting pathways from the Handwriting Without Tears program*).
Invite children to practice the first letter in their name.

Part II: Learning to Write Names by Heart: Your Muscles Can Learn to Write Letters Quickly (Unit 1,
pg. 61)

Rug Time: Channel students to use their name maps to write the rest of their names. Coach students as

https://drive.google.com/file/d/1TUAn3fhvguQEZqq4fSVPZkkLteBMZIfq/view?usp=sharing


Session 10: Owning Letters and
Teaching Them to Others (Part I)

they work.

Share: Put a second name map into writing workshop binders to encourage transfer.

Extension: Introducing a Star Name
● Choose name from the Star Jar
● Sing the “Guess the Name” song
● Follow steps on “Let’s Study a Name” chart
● Sing the Star Name Celebration Song” and post name on name wall

Part I: Owning Letters and Teaching Them to Others (Unit 1, pg. 64)

Connection:
● Demonstrate owning letters by tracing and saying the letters in Mabel’s name using her name card
● Prompt students to try this with their own name cards from their name baggies

TP: Today I want to teach you that once you know your name by heart, you own the first letter (and
maybe even other letters) in your name. When you own a letter, you can even teach what you know
to others.
~How to Teach a Letter

1. Say, “Hello my name is ___.”
2. Say the first sound in your name
3. Say the letter
4. Write the letter
5. Think of words that start with that letter

Active Engagement/Link: Prompt students to follow the steps to introduce themselves and to teach their
partner the first letter of their name. Coach into partnerships who may have names whose letters make
different sounds based on their origin or spelling.



Session 10: Owning Letters and
Teaching Them to Others (Part II)

Session 11: Using Names to Build New
Words: Exploring Rhyme (Part I)

Part II: Learning to Write Names by Heart: Your Muscles Can Learn to Write Letters Quickly (Unit 1,
pg. 61)

Rug Time: In groups of 4-5 students (Rug Clubs), ask students to teach each other the first letter in their
names using the steps. Give groups whiteboards to practice writing the letters as they learn them.

Share: Show students how to say even more sounds in names by stretching out Mabel’s name as you
move your hand down your arm. Prompt students to do this with you using Mabel’s name and other
names of students in your class.

Extension: Making Name Collages- Coach children to create a collage of objects that begin with the
same sound as their own name. Use magazines or have students draw objects.

Part I: Using Names to Build New Words: Exploring Rhyme (Unit 1, pg. 71)

Connection:
● Listen to “The Name Game Song”
● Sing the song using Mabel’s name

TP: Today I want to teach you that when you know your name (or any word) by heart, you can use
parts of it to make new words. You can make real words, and you can make silly pretend words,
too.
~How to Make New Words

1. Choose a word
2. Read the word
3. Change the first letter
4. Read the new word!

Active Engagement/Link: Practice changing the initial sound with another name. Have partners turn and

https://www.youtube.com/watch?v=5MJLi5_dyn0


Session 11: Using Names to Build New
Words: Exploring Rhyme (Part II)

talk about new words they can make with this name and their own name.

Part II: Using Names to Build New Words: Exploring Rhyme (Unit 1, pg. 73)

Rug Time: Organize students into rug clubs and distribute a whiteboard with a name written on it to each
club. Prompt students to follow the steps to practice this same work with a new name.

Share: Celebrate the end of this bend with a name parade. In a line, students should stomp the beats in a
name that you call out. As you change the first letter, students stomp the beats in the new name.

Bend III: Using Star
Names to Write

Session 12: Labeling Things in the
Classroom (Part I)

Part I: Labeling Things in the Classroom (Unit 1, pg. 78)

Connection:
● Tell a story about another classroom that is labeled
● Plant the idea that this is something we could do in our own classroom

TP: Today I want to teach you that when you want to label something, you can use the names you
know to help you figure out how to write that label. You say the thing you want to write slowly, and
you listen for the sounds. When you hear a sound, you can think, “Who has that sound in their
name?” Then you write that letter!
~How to Write a Word

1. Say the word slowly
2. Listen for the first sound
3. Check the name wall for a word that starts the same
4. Write the first letter
5. Repeat with the next sound

Active Engagement/Link: Ask students to help you label another item in the classroom, using the steps.
Reinforce letter formation pathways from the Handwriting Without Tears program as you write letters.



Session 12: Labeling Things in the
Classroom (Part II)

Session 13: Learning More Words by
Heart (Part I)

Part II: Labeling Things in the Classroom (Unit 1, pg. 82)

Rug Time: In rug clubs, set students up to label other objects in the classroom using the steps we
practiced today. Give post its out to do this work.

Share: Choral read the name wall by saying the letter, then saying the name, then saying the letter sound.
Demonstrate using Mabel’s name (M, Mabel, /m/).

Extension: Introducing a Star Name
● Choose name from the Star Jar
● Sing the “Guess the Name” song
● Follow steps on “Let’s Study a Name” chart
● Sing the Star Name Celebration Song” and post name on name wall

Part I: Learning More Words by Heart (Unit 1, pg. 85)

Connection:
● Bring writing binders and a pen to the meeting area
● Ask students to look at their writing for places they could write their names

TP: Today I want to teach you that people don’t just know how to write their own names by heart,
in a snap. They also learn to write other words by heart, in a snap.
~How to Learn a Word

1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!



Session 13: Learning More Words by
Heart (Part II)

Session 14: Writing New Letters with
Help From Friends (Part I)

Active Engagement/Link: After coaching students to read the word me, channel students to study the
word by naming characteristics like number of letters, size of letters and syllables. Coach students
through the rest of the steps. Reinforce letter formation pathways from the Handwriting Without Tears
program as they practice writing the word.

Part II: Learning More Words by Heart (Unit 1, pg. 88)

Rug Time: Show students two more words you’ll use a lot in your writing, the and a. Guide students
through steps 1-4 on the “How to Learn a Word” chart.

Share: Using a page of student writing, demonstrate ways to add today’s new words (me, the and a) to the
writing piece. Ask partners to turn and talk about what they would write using today’s new words.
Display new snap words on the snap word wall or in a pocket chart.

Extension: Snap Word Hunt
● Display the lyrics to “Willoughby Wallaby Woo”
● Read the words and give a thumbs up when you see a snap word (me, the and a)
● Repeat this process in partnership using “Jack and Jill”

Part I: Writing New Letters with Help From Friends (Unit 1, pg. 93)

Connection:
● Give each child a name tag at their rug spot
● Have children read their own “labels” (their name tags)

TP: Today I want to teach you that to write all the exciting things you want to write, you sometimes
need to be brave and write with new letters that you’ve never used before. One way to do that is to
ask a friend whose name starts with a sound you need to help you out.
~Getting Writing Help



Session 14: Writing New Letters with
Help From Friends (Part II)

Session 15: Favorite Characters Can
Become Star Names (Part I)

1. Say the word you want to write
2. Say the word slowly
3. Listen for the first sound
4. Look for someone who has a name that starts with the same sound
5. Ask for help writing the first letter

Active Engagement/Link: Using the “All About the Playground” story, elicit another story from the
class. Ask partnerships to isolate the initial sound in the word we want to write, then follow the steps to
complete the word writing.

Part II: Writing New Letters with Help From Friends (Unit 1, pg. 96)

Rug Time: Task students with adding labels to a piece of their writing folder from writing workshop.
Remind them to ask a friend for help if they don’t know the letter tha a sound makes.

Share: Have students share the labels they added today with their partners. Then, prompt them to help
each other add even more letters to their labels by listening to all the sounds in the word.

Extension: Introduce the song “Hickety Pickety Bumblebee” by demonstrating how to sing it using
Mabel’s name. Repeat using a name from the name wall.

Part I: Favorite Characters Can Become Star Names (Unit 1, pg. 99)

Connection:
● Tell a story about how it would be good to add new names to the name wall
● Have the name of a beloved character ready on star name paper (we suggest a name that begins

with a letter you haven’t studied yet)

TP: Today I want to teach you that you can turn any name into a star name- you brother’s name,
your mom’s name, even your favorite character’s name! All you have to do is study it using all that



Session 15: Favorite Characters Can
Become Star Names (Part II)

you know from our class name study work.
~Let’s Study a Name!

1. Read it.
2. Clap and stomp the beats.
3. Count the letters.
4. Study the letters.
5. Cheer it!

Active Engagement/Link: Complete the name study using a beloved character’s name as a class (we use
Mrs. Wishy-Washy). Follow the steps for learning a letter to add the letter “W” to students’ repertoire.
Follow the verbal prompts for letter formation pathways from the Handwriting Without Tears program.
Sing the “Star Name Celebration Song”.

Part II: Favorite Characters Can Become Star Names (Unit 1, pg. 102)

Rug Time: Have partnerships study a new set of names using the steps below. (Names can be from the
class if you haven’t finished adding everyone to the name wall, or more names such as characters from
books if you have)

● Choose name from the Star Jar
● Sing the “Guess the Name” song
● Follow steps on “Let’s Study a Name” chart
● Sing the Star Name Celebration Song” and post name on name wall

Share: Sing the alphabet song as a class, asking students to raise their hands when they hear the first
letter in their name.

Extension: Making Books for New Letters-Distribute “W” and “not W” picture cards to one half of the
class and “D” and “not D” picture cards to the other half. Task students with sorting these pictures to
make new “D” and “W” class books.



Session 16: Learning Even More Words
by Heart (Part I)

Session 16: Learning Even More Words
by Heart (Part II)

Part I: Learning Even More Words by Heart (Unit 1, pg. 107)

Connection:
● Sing “Make New Friends (but Keep the Old)” prompting students to join you
● Point to students in the class as you sing the song again

TP: Today I want to teach you that kindergarteners should go through their days making new
friends. They make new friends during recess, and at lunch and during reading workshop. And it’s
not just important to make new people-friends, it is also important to make new word-friends.
~How to Learn a Word

1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!

Active Engagement/Link: Guide students through the steps to learn the first new snap word, I. For step
4, have students write the word on a whiteboard. When completing step 5, use the word in a dedicated
sentence. Prompt students to follow the steps to learn the next word, like, giving slightly less support.
Coach students as they work to say the letters aloud as they write, cover the word then practice writing it
without looking.

Part II: Learning Even More Words by Heart (Unit 1, pg. 112)

Rug Time: Guide students to turn the word my into a snap word using the steps. Add the new snap words
to the word wall or pocket chart.

Share: Create a chart together using the sentence stem “I like my _______.” to practice using snap words.
Call on students to provide words to finish the sentence.

Extension: Introducing a Star Name- today is the last day for star name work. Be sure to have all



Session 17: Walking Through Life
Different;y: A Celebration (Part I)

Session 17: Walking Through Life
Different;y: A Celebration (Part I)

students’ names on the name wall following this session.
● Choose name from the Star Jar
● Sing the “Guess the Name” song
● Follow steps on “Let’s Study a Name” chart
● Sing the Star Name Celebration Song” and post name on name wall

Part I: Walking Through Life Differently: A Celebration (Unit 1, pg. 115)

Connection:
● Read all the names on the word wall as a class
● Play a game asking students to find names with different features
● Hold up magnetic letters, asking students to say the sounds.

TP: Today I want to teach you that once you know letters and their sounds, you walk through life
differently. You see words everywhere.
~We Are Readers

1. We can look
2. We can think
3. We can read
4. We can learn

Active Engagement/Link: Take students on a walk around the classroom, asking partners to read the
labels to each other. Prompt them to ask each other questions and work out labels that are harder to read.

Part II: Walking Through Life Differently: A Celebration (Unit 1, pg. 117)

Rug Time: Highlight again how students have become readers by reading the room. Channel them to
read books as well.



Share: Celebrate by reading a congratulatory note from Mabel. Conclude the celebration by singing the
alphabet song.

Extension: Introducing a Star Name- today is the last day for star name work. Be sure to have all
students’ names on the name wall following this session.

● Choose name from the Star Jar
● Sing the “Guess the Name” song
● Follow steps on “Let’s Study a Name” chart
● Sing the Star Name Celebration Song” and post name on name wall

Skills (Students will be able to…)
● Recognize environmental print as a form of reading.
● Develop an interest in reading through the use of books and environmental print.
● Model a picture walk.
● Analyze illustrations to help figure out the important events on each page.
● Model reading a story independently/orally.
● Interpret the order of events by adding transitional words (i.e. first, next, then, and then, finally.)
● Demonstrate looking for beginning letters sounds on a page. Model identifying words that relate to the pictures in the text.
● Discover that specific letters and corresponding sounds match the pictures.
● Match their reading to the corresponding pages in their favorite story books.
● Reread to check for meaning and understanding.
● Reread to act out the story.
● Discover that concept books are all about a specific topic. Organize their concept books by topic.
● Apply strategies used in reading familiar books to unfamiliar story books.



Phonics Workshop Grade:  KDG
Unit 2: Word Scientists

Unit Description:  Word Scientists

The first few months of kindergarten are the high season for your students’ phonics development, and many parts of your day will work
in alignment to further this development. Your students will learn phonics during the twenty minutes a day that are allocated explicitly
and specifically to phonics study-but they will also learn phonics when they sign in every morning as part of your attendance, and when
you read aloud the agenda for the day, your pointer tapping across the print as you read left to right, top to bottom, saying one word for
each patch of print. They will learn phonics when they sing rhyming songs, chime in on familiar nursery rhymes, and most of all when
they grow to see themselves as people who label and write stories and all-about books. Throughout the whole day, your teaching will
support your students’ phonological and phonemic awareness and their knowledge of phonics, while also helping them develop early
reading and writing skills, understanding, and habits.

This unit is developed so that it can be taught alongside units of study in teaching reading and writing. It is all-important that you keep
in mind that supporting phonics means reading aloud to kids, immersing them in rhyme and story and information books, singing with
them, writing with them and providing time and instruction to support their writing.

Keep in mind that most of your children’s learning will occur on many fronts at once. As you immerse your kids in the alphabet, in
poems and songs, in stories and information books and as you invite them to mess about-play-writing-they’ll make progress toward
learning many early literacy concepts. A Guide to the Writing Workshop, Primary Grades, A Guide to the Reading Workshop, Primary
Grades as well as A Guide to the Phonics Units of Study will help you to teach early literacy concepts through your shared reading,
interactive writing and the rituals and habits of your day. Your explicit direct teaching of phonics will be important but it won’t be
responsible for all that your students learn.

It is helpful for you to know that there are three primary goals for this unit, and your teaching in each of these dimensions will build
upon prior instruction in Unit 1:

● Letter knowledge and letter-sound correspondence
● Phonological awareness
● High-frequency words



NJ Student Learning  Standards
Writing Standards:
W.K.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name
of the book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is...).
W.K.2   Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they
are writing about and supply some information about the topic.
W.K.3   Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell about the
events in the order in which they occurred, and provide a reaction to what happened.
W.K.5 With guidance and support from adults, strengthen writing through response and self-reflection using questions and suggestions
from peers (e.g., adding details).
W.K.7 Participate in shared research and writing projects (e.g., explore a number of books by a favorite author and express opinions
about them).
Reading Standards:
RF.K.1  Demonstrate understanding of the organization and basic features of print.

A. Follow words from left to right, top to bottom, and page by page.
B. Recognize that spoken words are represented in written language by specific sequences of letters.
C. Understand that words are separated by spaces in print.
D. Recognize and name all upper- and lowercase letters of the alphabet

RF.K.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
A. Recognize and produce rhyming words.
B. Count, pronounce, blend, and segment syllables in spoken words.
C. Blend and segment onsets and rimes of single-syllable spoken words.
D. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme (consonant-vowel-consonant,
or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)
E. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.

RF.K.3   Know and apply grade-level phonics and word analysis skills in decoding and encoding words.
A. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the most frequently used
sounds of each consonant.
B. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.
C. Read high-frequency and sight words with automaticity.
D. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap and tap; cat and cot).

RF.K.4   Read emergent text with one-to-one correspondence to develop fluency and comprehension skills.
A. Read emergent-readers with purpose and understanding.



B. Read grade level text for purpose and understanding.
RI.K.1  With prompting and support, ask and answer questions about key details in a text.
RI.K.2  With prompting and support, identify the main topic and retell key details of a text.
RI.K.3  With prompting and support, describe the connection between two individuals, events, ideas, or pieces of information in a text.
RI.K.7  With prompting and support, describe the relationship between illustrations and the text in which they appear (e.g., what person,
place, thing, or idea in the text an illustration depicts).
RL.K.1  With prompting and support, ask and answer questions about key details in a text (e.g., who, what, where, when, why, how).
RL.K.2   With prompting and support, retell familiar stories, including key details (e.g., who, what, where, when, why, how).
RL.K.3  With prompting and support, identify characters, settings, and major events in a story.
RL.K.7  With prompting and support, describe the relationship between illustrations and the story in which they appear (e.g., what
moment in a story an illustration depicts).
Speaking & Listening Standards:
SL.K.1   Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in
small and larger groups.
SL.K.2   Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood.
SL.K.3  Ask and answer questions in order to seek help, get information, or clarify something that is not understood.
SL.K.4   Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6  Speak audibly and express thoughts, feelings, and ideas clearly.
Language Standards:
L.K.1  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

A. Print many upper- and lowercase letters.
B. Use frequently occurring nouns and verbs.
C. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).
D. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).
E. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).
F. Produce and expand complete sentences in shared language activities.

L.K.2   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
A. Capitalize the first word in a sentence and the pronoun I.
B. Recognize and name end punctuation.
C. Write a letter or letters for most consonant and short-vowel sounds (phonemes).
D. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.



L.K.4  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on kindergarten reading and
content.
L.K.5  With guidance and support from adults, explore word relationships and nuances in word meanings.
L.K.6  Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Unit 1: ELA Curriculum for ELLs
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)

Enduring Understandings/Goals Essential Questions
Students will understand that…
❏ Reading workshop is a safe and fun place to explore

books and read
❏ Books are filled with information and stories that we can

read in different ways.
❏ Books are meant to be shared in various ways to help us

enjoy and understand our books better.

❏ What does reading workshop look and feel like?
❏ How do we begin to read and enjoy books?
❏ How do readers share what they've read?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● We are Readers Unit of Study Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Kindergarten We Are Readers Unit
● Florham Park ELA PD Sharing Website
● Reading Strategies Book by Jennifer Serravallo
● Fountas and Pinnell Guided Reading Series

● Assessing Developmental Spelling

Suggestions for Differentiation Mentor Texts

● Conferring Menus
● Conferring Curriculum
● Integrated accommodations and modifications for special education

students, English language learners,  students at risk of school failure,
gifted and talented students and students with 504 plans

Bend I
Session 1: We Are Word Scientists
Session 2: Understanding How the Alphabet Chart Works-Keywords and
Initial Sounds
Session 3: Learning Snap Words to Write about What We Notice
Session 4: Comparing Different Alphabet Charts
Session 5: Reconstruct a New Alphabet Chart
Session 6: Adding Pictures to the Alphabet Chart

Songs:
Our Gathering Song
What’s the First Sound That You Hear?
Who Has a Word that Starts (Ends) with_____?
The Teapot Song
Beginning, Middle, End
One of These Words is Not Like the Others
Rock-a-Bye Baby

Poems:
“I Look Closely”
“Jack and Jill”

http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/ku1.pdf
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/drive/folders/1m-i2TjB0LuEoNCHTPuOrmbrxFUbd43qH?usp=sharing
https://drive.google.com/open?id=1VAGrlKcPXG0IszIFNvfYqvmiUAaR3xQV
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://docs.google.com/document/d/12S1VIB_1T3MYJdK2kWgNpqTTS3wKDWX1Rs8D08LsdnQ/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


Session 7: Using the Alphabet Chart with Increasing Automaticity
Session8: ABC School
Bend II
Session 9: When You Know the Alphabet Chart Really Well, You Can Use It
to Write
Session 10: Writers Use What They Know about Letters to Label Their
Writing
Session 11: Learning New Snap Words
Session 12: Listening to the Ends of Words Matters
Session 13: Listening for Sounds All across the Word
Bend III
Session 14: Keep Your Word Collection Close, So You Can Grow, Study and
Use It
Session 15: Recognize Snap Words When the Font is Different
Session 16: Interactive Writing
Session 17: Making Lesson Plans
Session 18: Word School

Interdisciplinary Connections Technology Integration
 ●  Engage in storytelling via Reader’s Theater experiences
 ●  Interactive writing: co-create charts outlining new habits and

routines
 ● Shared reading experiences: utilize texts that align with topic

explored in social studies, science, the arts, and mathematics

 ●  RazKids
 ●  Use Screencastify to record student reading, partner feedback, and/or

student goal
 ● http://www.storylineonline.net/ for digital storybooks mentor reading

example
 ●  www.getepic.com for digital storybook
 ●  www.brainpopjr.com for content-area integration

Media Literacy Integration
Global Perspectives

● Use multiple forms of print media (including books,
illustrations/photographs/artwork, video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines)

● Practice reading and comprehension skills.
● Read story, “The Dot”
● Week of Respect related activities throughout district

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National Italian American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

21st Century Themes (as applies to content area): Integration of 21st Century Skills



Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend Teaching Points
Bend I: Studying the
Alphabet and the
Alphabet Chart

Session 1: We Are Word Scientists (Part
I)

Session 1: We Are Word Scientists (Part
II)

Part I: We Are Word Scientists (Unit 2, pg. 2)

Connection:
● Tell what a scientist is and display Mabel as a word scientist, too
● Distribute copies of the alphabet chart to students
● Demonstrate how to read it (Say, “A, apple, /a/)
● Read the rest of the alphabet chart

TP: Today I want to teach you that, just as scientists study rocks and oceans and creatures, word
scientists study the alphabet chart, looking closely at it. Word scientists notice lots of things on the
alphabet chart.

~How to Study the Alphabet Chart
1. Look closely at one square
2. Say what you notice
3. Look for similarities and differences
4. Talk about what you notice with your partner

Active Engagement/Link: Give partners time to study the alphabet chart together, following the steps to
really study what is going on. Channel kids to say, “I noticed…” as they talk in partnerships.

Part II: We Are Word Scientists (Unit 2, pg. 6)



Session 2: Understanding How the
Alphabet Chart Works-Keywords and
Initial Sounds (Part I)

Rug Time: Invite partners to study their favorite letters (like the first letters in their names) and
encourage them to look closely at the actual letters. Coach them to point out and say what they notice and
look for other letters that are the same or different.

Share: Choral read the alphabet chart just like you did in the connection. Coach students not to add the
/u/ sound onto the end of consonant letter sounds.

Extension: Learning a Letter- Use the “How to Learn a Letter” routine to teach a new letter that most
kids don’t know. Encourage kids to use this routine to teach themselves letters.

Part I: Understanding How the Alphabet Chart Works-Keywords and Initial Sounds (Unit 2, pg. 10)

Connection:
● Show students how some pictures from the class alphabet pocket chart were knocked off.
● Rally students to help you put them back in the right place using initial sounds.

TP: Today I want to teach you that the pictures on the alphabet chart can help you remember the
sound that goes with a letter. You look at the box with the letter and pictures, and you say the name
of the picture slowly and catch the first sound of that word. That is the sound that goes with that
letter.

~Match the Picture
1. Name the picture
2. Say the word slowly
3. Listen to the first sound
4. Match the picture to the letter that says that sound

Active Engagement/Link: Continue to prompt students to say the name of the picture dropped from the
alphabet chart, isolate the first sound and to match the sound to the letter on the chart.



Session 2: Understanding How the
Alphabet Chart Works-Keywords and
Initial Sounds (Part II)

Session 3: Learning Snap Words to Write
about What We Notice (Part I)

Part II: Understanding How the Alphabet Chart Works-Keywords and Initial Sounds (Unit 2, pg. 6)

Rug Time: In partnerships students will play a letter-sound guessing game. Partner 1 chooses a letter on
the chart, saying the name of the picture that goes with it slowly, isolating the first sound. Partner 2
guesses which letter goes with that sound. Switch roles and repeat.

Share: Do alphabet aerobics as a class to practice the alphabet chart with movement.

Extension: Introduce the “What’s the First Sound That You Hear?” song and use Mabel’s name as the
first example. Then, repeat the song with the names of a few of the children in the class.

Part I: Learning Snap Words to Write about What We Notice (Unit 2, pg. 16)

Connection:
● Use Post-its to mark an alphabet chart with observations to share with another class.
● Prompt kids to write words and draw arrows to point out what they notice

TP: Today I want to teach you that when you know you will need to use a word over and over-like if
you want to tell another class “LOOK!” or “I see…” over and over-that’s a good time to learn the
new word so that you can use it easily, in a snap.

~How to Learn a Word
1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!

Active Engagement/Link: After guiding students through the steps for the word look, repeat the
sequence with additional words: see and at. Save Step 5 for rug time. Remind students of the importance



Session 3: Learning Snap Words to Write
about What We Notice (Part II)

Session 4: Comparing Different Alphabet
Charts  (Part I)

of snap words.

Part II: Learning Snap Words to Write about What We Notice (Unit 2, pg. 19)

Rug Time: Prompt students to continue making note of what they notice on their alphabet charts using
their new snap words: look, see and at.

Share: Create a class snap word chart you created in Unit 1. Point out that this is our collection of words
that we know in a snap.

Extension: Practicing High-Frequency Words with a Poem- Complete a shared reading of the poem “I
Look Closely”. Prompt students to give a thumbs up when they see a snap word.

Part I: Comparing Different Alphabet Charts (Unit 2, pg. 24)

Connection:
● Introduce children to the idea of studying different kinds of alphabet charts

TP: Today I want to teach you that to really understand how an alphabet chart works, you can
compare different alphabet charts. It helps to figure out what is the same and what is different on
more than one alphabet chart, so you can use any alphabet chart to help you read and write.

~How to Study Alphabet Charts
1. Put two alphabet charts side by side
2. Look at the “A” box
3. Think, “What’s the same?
4. Think, “What’s different?”

Active Engagement/Link: Invite partnerships to continue comparing the pictures that are used on two



Session 4: Comparing Different Alphabet
Charts  (Part II)

Session 5: Reconstruct a New Alphabet
Chart  (Part I)

different alphabet charts, beginning with the first letters in their names.

Part II: Comparing Different Alphabet Charts (Unit 2, pg. 26)

Rug Time: Distribute two alphabet charts to teach partnership. After reading the familiar chart (Say,
“letter name, picture name, sound”), ask partners to read the unfamiliar chart, reminding them to compare
the two charts.

Share: Share some questions you overheard while partners were working with the alphabet charts and
invite the class to reason some answers together.

Extension: Alphabet Aerobics Accentuating Vowel Sounds-Invite students to join you in chanting the
alphabet chart, giving particular emphasis to the vowels.

Part I: Reconstruct a New Alphabet Chart (Unit 2, pg. 31)

Connection:
● Show kids the unlabeled pictures that belong on an alphabet chart
● Recruit them to help you match the pictures to letters

TP: Today I want to remind you that when you want to figure out the first letter in a word, you say
that word super slowly, so you can really catch the first sound. You have to be quick, and grab just
that very first sound before it slips past you. If you don’t know the letter that makes that sound, you
hold onto it and check a completed alphabet chart.

~Match the Picture
1. Name the picture
2. Say the word slowly
3. Listen to the first sound



Session 5: Reconstruct a New Alphabet
Chart  (Part II)

Session 6: Adding Pictures to the
Alphabet Chart (Part I)

4. Match the picture to the letter that says that sound

Active Engagement/Link: Set students up to work with a partner to match another picture to the alphabet
chart. Repeat with several more pictures to help kids isolate the first sound in the word.

Part II: Reconstruct a New Alphabet Chart (Unit 2, pg. 33)

Rug Time: In rug clubs, set students up to reconstruct a broken alphabet chart. Remind them of the steps
for matching pictures to letters.

Share: Lead kids in reading the alphabet chart out of order, then lead kids in reading the snap word chart.

Extension: Singing and Writing the Alphabet by Heart-lead kids in singing the ABCS, then give each
student a blank alphabet chart to fill in. Coach them to sing as they write if they get stuck.

Part I: Adding Pictures to the Alphabet Chart (Unit 2, pg. 36)

Connection:
● List common inventions that make life easier
● Say, “Each of these inventions was created by a scientist who saw a problem and invented a better

way to solve it!”

TP: Today I want to teach you that scientists study things in the world-like rotting logs and stars
and even alphabet charts, too. Sometimes when scientists study something, they say, “I have a
better idea,” and then the scientist becomes an inventor.

~How to Invent Your Own Alphabet Chart
1. Find a picture you don’t like on your alphabet chart
2. Say the first sound



Session 6: Adding Pictures to the
Alphabet Chart (Part II)

Session 7: Using the Alphabet Chart
with Increasing Automaticity (Part I)

3. Think of a new picture to add to your chart
4. Check the first sound

Active Engagement/Link: Channel partners to practice inventing a new picture for the letter B. Share
some of the students’ responses.

Part II: Adding Pictures to the Alphabet Chart (Unit 2, pg. 38)

Rug Time: Set kids up to read their own alphabet charts and invent ways to make the pictures better.
Coach them to make sure they match the first sound of the word with the letter.

Share: Have partners read their alphabet charts aloud to each other, pointing out the changes they made.

Extension: Dancing to the Alphabet Song-Invite kids to join you in singing the ABC song in a new
way-with a dance.

Part I: Using the Alphabet Chart with Increasing Automaticity (Unit 2, pg. 42)

Connection:
● Name some tools students know about
● Tell a story about someone needing a tool and needing to find it quickly so as not to waste time

searching

TP: Today I want to teach you that, just as cooks benefit from knowing just where the pot holders
are, writers benefit from knowing where the letters and sounds are that they'll need to write.
Writers have to be able to find the letters and sounds they need fast.

~How to Learn a Letter
1. Name it!



Session 7: Using the Alphabet Chart
with Increasing Automaticity (Part II)

Session 8: ABC School (Part I)

2. Sound it!
3. Write it!
4. Use it!

Active Engagement/Link: Channel students to practice finding letters quickly that match certain sounds.
Show several picture cards and ask students to point to the letter of the first sound of each word on their
alphabet charts.

Part II: Using the Alphabet Chart with Increasing Automaticity (Unit 2, pg. 44)

Rug Time: In rug clubs, have members take turns being the teacher, holding up picture cards as the other
members listen for the first sound and find the letter that makes that sound. If time allows, prompt
students to play the same game with the final sound.

Share: Prompt partners to read the alphabet chart in a different order, then practice reading the snap word
chart as a group. Cover words to test students’ memories.

Extension: Lowercase Letter-Sound Practice- Show students the lowercase letter cards, one by one, and
invite them to say the sound that goes with each letter.

Part I: ABC School (Unit 2, pg. 48)

Connection:
● Celebrate becoming word scientists who are ready to share their findings with others
● Sing the ABC song to the tune of “Row, Row, Row Your Boat”

TP: Today I want to teach you that once you become an expert in something-like your ABCs- you
can teach others everything you know. It’s important for everyone to know their ABCs!



Session 8: ABC School (Part II)

~How to Teach the ABCs
1. Decide what letter to teach
2. Tell your student the name of the letter
3. Show the picture that goes with the letter on the alphabet chart
4. Say the letter sound
5. Say other words that start with that letter

Active Engagement/Link: Repeat this process with the class, asking them to take over the teaching
portion with their “student”.

Part II: ABC School (Unit 2, pg. 50)

Rug Time: In rug clubs, ask members to play ABC School with other members and their stuffed animals,
demonstrating everything they have learned about the alphabet chart.

Share: Give your students alphabet charts to take home to continue to play school.
Bend II: Using the
Alphabet to Write

Session 9: When You Know the Alphabet
Chart Really Well, You Can Use it to
Write (Part I)

Part I: When You Know the Alphabet Chart Really Well, You Can Use it to Write (Unit 2, pg. 55)

Connection:
● Remind kids of how much they know about the ABCs
● Show magnetic letters to get kids excited about using letters to write

TP: Today I want to teach you that when you want to write a word, you start by figuring out the
first sound in the word. Remember that to do that, you say the word slowly, starting with the first
sound so you can catch that first sound before it slips past you. Then you find that sound on the
alphabet chart to write it on your paper.

~How to Write a Word
1. Say the word slowly



Session 9: When You Know the Alphabet
Chart Really Well, You Can Use it to
Write (Part II)

Session 10: Writers Use What They
Know About Letters to Label Their
Writing (Part I)

2. Listen for the first sound
3. Write the letter that matches that sound (check the alphabet chart!)

Active Engagement/Link: Have students join you in writing the story of Mabel and Blue Bear. Hand out
alphabet charts and prompt students through the steps above to label Blue and Mabel. Reinforce letter
formation pathways by using the verbal prompts from the Handwriting Without Tears program.

Part II: When You Know the Alphabet Chart Really Well, You Can Use it to Write (Unit 2, pg. 59)

Rug Time: Hand out whiteboards and markers so students can write their own story. Prompt students to
draw a picture of their characters and label them, using the steps above and their alphabet charts to write
the words.

Share: Have students share their writing with partners. Rally students to reread their snap words and use
those snap words to write.

Extension: Write Lowercase Letters- Write capital letters on the board and challenge students to write the
lowercase versions of those letters. Reinforce letter formation pathways by using the verbal prompts from
the Handwriting Without Tears program.

Part I: Writers Use What They Know About Letter to Label Their Writing (Unit 2, pg. 62)

Connection:
● Have students bring writing folders to the meeting area
● Reread the class story your wrote the previous day/week (Mabel and Blue Bear), reading only the

words
● Then emphasize reading the pictures to think about what’s going on

TP: Today I want to remind you that writers use letters and pictures to put their ideas on the page.

https://drive.google.com/file/d/1TUAn3fhvguQEZqq4fSVPZkkLteBMZIfq/view?usp=sharing
https://drive.google.com/file/d/1TUAn3fhvguQEZqq4fSVPZkkLteBMZIfq/view?usp=sharing
https://drive.google.com/file/d/1TUAn3fhvguQEZqq4fSVPZkkLteBMZIfq/view?usp=sharing


Session 10: Writers Use What They
Know About Letters to Label Their
Writing (Part II)

Session 11: Learning New Snap Words
(Part I)

Then other people can read what’s on the page and figure out what it says.

~How to Write a Word
1. Say the word slowly
2. Listen for the first sound
3. Write the letter that matches that sound (check the alphabet chart!)
4. Say the word again
5. Listen for more sounds
6. Write the sounds you hear

Active Engagement/Link: Invite partners to write words that could be added to one students’ writing.
Encourage them to use their alphabet chart only if needed.

Part II: Writers Use What They Know About Letter to Label Their Writing (Unit 2, pg. 65)

Rug Time: Have partners switch roles from the previous session’s work, with partner 2 rereading their
writing and adding more words with the help of partner 1.

Share: Have students read aloud their writing to their rug clubs.

Extension: The World, Like Your Own Writing, Is Full of Labels- Show signs containing only letters to
the class. Distribute whiteboards and markers to each partnership and challenge them to improve the
labels for these signs by listening for all the sounds they hear.

Part I: Learning New Snap Words (Unit 2, pg. 69)

Connection:
● Share observations another class made when they studied the alphabet chart
● Suggest learning new snap words



Session 11: Learning New Snap Words
(Part II)

TP: Today I want to remind you that anytime, you can decide to learn some new words, and if you
learn them really well, then when other kids write those words, you can read them in a snap-and
you can read and write with them, too. Your reading and writing goes faster when you know words
in a snap.

~How to Learn a Word
1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!

Active Engagement/Link: Support kids through the steps to learn the words here, this and is. Coach
students to spell the word repeatedly, then direct them to write the word on their whiteboards. Cover the
word then write it again.

Part II: Learning New Snap Words (Unit 2, pg. 71)

Rug Time: Invite students to rehearse and make simple phrases and sentences with the snap word and
picture cards with their partners. Remind students to make their sentences make sense.

Share: Add new words to the snap word collection adn invite a “snap word reader” to lead the class in a
shared reading of snap words.

Extension: Knowing Snap Words Changes Your Reading- Give students tips about how knowing snap
words can help their reading, then lead them in reading the words to “The Teapot Song” as they sing
along.



Session 12: Listening to the Ends of
Words Matters (Part I)

Session 12: Listening to the Ends of
Words Matters (Part II)

Part I: Listening to the Ends of Words Matters (Unit 2, pg. 75)

Connection:
● Remind students that scientists not only notice little things, they listen to little things
● Reference your work with the word “hi” and how students listen to beginning sounds

TP: Today I want to teach you that when you want to write a word, you need to listen not only for
the first sound, but also for the other sounds you hear. Sometimes people don’t hear the last sound,
because they don’t listen for it. It helps to really listen for the last sound, so you can write the last
sound.

~How to Write a Word
1. Say the word slowly
2. Listen for the first sound
3. Write the letter that matches that sound
4. Say the word again
5. Listen for the last sound
6. Write the letter that matches that sound

Active Engagement/Link: Ask kids to roam the classroom, looking at objects as they did earlier this
year, but this time saying and hearing at least the first and final sounds.

Part II: Listening to the Ends of Words Matters (Unit 2, pg. 77)

Rug Time: In partnerships, ask kids to write more words together by choosing a picture card, saying the
word slowly and recording all the sounds they hear on a whiteboard.

Share: Sing, “What’s the Last Sound that You Hear?” to practice identifying the last sound in a word.
Begin with Mabel’s name as an example.

Extension: Beginning, Middle, End Song- Teach a new song to practice listening for sounds in different
parts of a word. Display the words to the song along with Elkonin boxes to segment phonemes at the



Session 13: Listening for Sounds All
Across the Word (Part I)

Session 13: Listening for Sounds All
Across the Word (Part II)

bottom of the chart.

Part I: Listening for Sounds All Across the Word (Unit 2, pg. 81)

Connection:
● Ask students, “Word scientists, here's my question. Why is dog here?” (pointing to the D square

on the alphabet chart)
● Explain how all sounds in a word matter

TP: Today I want to teach you that when you write, some words will be words that you know in a
snap, and you just write those. Other words will be ones that you say slowly all the way to the end,
working to hear and record all the sounds. That way people can read your writing without even
needing the picture. They read your letters.

~How to Write a Word
1. Say the word slowly
2. Listen for the first sound
3. Write the letter that matches that sound
4. Say the word again
5. Listen for another sound
6. Write the letter that matches that sound

Active Engagement/Link: As students continue labeling the picture using the steps above, prompt them
to record a sentence using the snap word wall. Partners should talk about their sentence before writing it.

Part II: Listening for Sounds All Across the Word (Unit 2, pg. 83)

Rug Time: In rug clubs, channel students to apply what they did in the lesson to their own writing (from



writing workshop). Have students get out their writing binders and add sentences to their writing, using
the steps above as well as the snap word wall. Encourage collaboration among students.

Share: Celebrate the hard work kids have done in this bend with an alphabet parade, varying their singing
of the ABC song with different tunes.

Extension: Adding Concrete Words to the Snap Word Collection- Follow the steps for “How to Learn a
Word” to teach two new snap words, park and house.

Bend III: Studying and
Using High-Frequency
Words to Write and Read

Session 14: Keep Your Word Collection
Close, So You Can Grow, Study and Use
It (Part I)

Part I: Keep Your Word Collection Close, So You Can Grow, Study and Use It (Unit 2, pg. 89)

Connection:
● Compare the collection boxes that scientists keep and the word collections your kids will keep
● Get kids excited about continuously collecting new words

TP: Today I want to remind you that as important as the alphabet chart is, it is not the only tool
that you rely on to read and to write. No way! You also need snap words. People who read and write
a lot are always adding to their collection of snap words.

~How to Learn a Word
1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!

Active Engagement/Link: Ask partners to repeat the process of learning a word with the snap word an.
Coach students as they follow the steps, reinforcing the meaning of an with a sentence about Mabel.



Session 14: Keep Your Word Collection
Close, So You Can Grow, Study and Use
It (Part II)

Session 15: Recognize Snap Words When
the Font is Different (Part I)

Part II: Keep Your Word Collection Close, So You Can Grow, Study and Use It (Unit 2, pg. 92)

Rug Time: Rally students to repeat the process of learning a word with one more word, in. Give students
a greater level of independence as they work on their own.

Share: Build the excitement of this new bend by handing out their new snap word baggies. Baggies
should contain all the snap words they've learned so far. Prompt kids to read their words to someone near
them.

Extension: Play “Guess My Rule”- Display two snap words and have kids guess how they are the same.
Prompt them to say, “They both have….” or “The rule is…”. Prompt kids to take turns playing this game
in partnerships.

Part I: Recognize Snap Words When the Font is Different (Unit 2, pg. 95)

Connection:
● Tell a story about how changing your shoes doesn’t change who you are
● Compare this to how seeing words in different ways doesn’t change what the word is or means

TP: Today I want to teach you that your snap words-the words you know by heart-sometimes get
changed around a little bit, and they can be tricky to recognize. Word scientists always know that a
word is still a word, even if it looks a little different.

~How to Read Snap Words
1. Look at the word
2. Name the letters
3. Read the word

Active Engagement/Link: Reveal the snap word pocket chart that contains snap words in different fonts
and cases. Lead the class in reading the snap words that look a little different.



Session 15: Recognize Snap Words When
the Font is Different (Part II)

Session 16: Interactive Writing: An
Invitation to Word School (Part I)

Part II: Recognize Snap Words When the Font is Different (Unit 2, pg. 97)

Rug Time: Send partners on a snap word scavenger hunt, giving them a snap word checklist and sending
them off to find the words across the room.

Share: Restate the teaching point and read the snap word collection.

Extension: Labeling Choice Time Centers- Recruit students to label objects in their favorite play areas of
choice time centers. Refer to “How to Write a Word” steps to scaffold this process.

Part I: Interactive Writing: An Invitation to Word School (Unit 2, pg. 100)

Connection:
● Propose that the students write a letter inviting their stuffed animals back to school to attend Word

School.

TP: Today I want to teach you that writers don’t just learn letters and words, they use them to
communicate. You can use snap words you know to write messages in a snap!

~How to Write a Sentence
1. Think of what you want to say
2. Say your sentence to a partner
3. Find the snap words on their word wall
4. Write each word in the sentence

Active Engagement/Link: Reread the invitation that you wrote as a class and invite students to signal
each time they read a snap word with a thumbs up.



Session 16: Interactive Writing: An
Invitation to Word School (Part II)

Session 17: Making Lesson Plans: What
Will We Teach Our Stuffed Animals about
Snap Words? (Part I)

Part II: Interactive Writing: An Invitation to Word School (Unit 2, pg. 102)

Rug Time: Have students take out their writing bidners and select their best piece to share at Word
School. Guide students to choose a piece that has a lot of snap words written accurately. Ask partners to
read their pieces to each other and check their words.

Share: Ask students to point out snap words they used in their writing, then ask students to flag their
selected pieces with a post-it so they are ready for the celebration.

Extension: Playing with Patterns- Rally students to compose a variety of sentences with snap words and
picture card words. Say, “Use your snap word baggies and picture cards to work with your partners to
make as many sentences as you can.”

Part I: Making Lesson Plans: What Will We Teach Our Stuffed Animals about Snap Words? (Unit 2, pg.
106)

Connection:
● Review the list of snap words by reading them in different voices

TP: Today I want to teach you that when you know something really well, you can pass that
knowledge along by teaching it to others.

~How to Learn a Word
1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!



Session 17: Making Lesson Plans: What
Will We Teach Our Stuffed Animals about
Snap Words? (Part II)

Session 18: Wod School (Part I)

Active Engagement/Link: Set partners up to play teacher, using the word routine to teach snap words to
each other.

Part II: Making Lesson Plans: What Will We Teach Our Stuffed Animals about Snap Words? (Unit 2, pg.
102)

Rug Time: Display and review a new chart, “Ways to Teach Snap Words” to show students ways they
can teach their stuffed animals. Invite partnerships to review their snap word baggies and discuss their
plans for how they will teach their stuffed animals at Word School.

Share: Review ways that students plan to teach their stuffed animals snap words during Word School. Set
kids up to gather the materials they will need for Word School tomorrow.

Extension: Adding a New Snap Word to Our Collection (and) Write the sentence “I like to read and
write” on the board and teach the new word using the “How to Learn a Word” chart. Find the word in
“The Teapot Song” as a class.

Part I: Word School (Unit 2, pg. 110)

Connection:
● Celebrate becoming word scientists
● Sing “The Teapot Song” to our guests (stuffed animals) to get ready for the celebration

TP: Today I want to remind you that once you learn a lot about something-like snap words- you can
pass it on; you can teach others everything you know.

~How to Learn a Word
1. Read it!
2. Study it!



Session 18: Wod School (Part II)

3. Spell it!
4. Write it!
5. Use it!

Active Engagement/Link: Repeat the process of teaching a word with the class, releasing the amount of
scaffolding you are providing by prompting without modeling. Begin Word School by prompting kids to
proceed with their lesson plans.

Part II: Word School (Unit 2, pg. 113)

Rug Time: Rug clubs play Word School with their club members and stuffed animals, demonstrating
everything they have learned about the words in their snap word baggies.

Share: Give your students word bags to take home to continue to play school. Then, sing “Rock-a-Bye
Baby” to send the stuffed animals off to sleep.

Skills (Students will be able to…)
● Recognize environmental print as a form of reading.
● Develop an interest in reading through the use of books and environmental print.
● Model a picture walk.
● Analyze illustrations to help figure out the important events on each page.
● Model reading a story independently/orally.
● Interpret the order of events by adding transitional words (i.e. first, next, then, and then, finally.)
● Demonstrate looking for beginning letters sounds on a page. Model identifying words that relate to the pictures in the text.
● Discover that specific letters and corresponding sounds match the pictures.
● Match their reading to the corresponding pages in their favorite story books.
● Reread to check for meaning and understanding.
● Reread to act out the story.
● Discover that concept books are all about a specific topic. Organize their concept books by topic.
● Apply strategies used in reading familiar books to unfamiliar story books.



Phonics Workshop Grade:  KDG
Unit 3: Word-Part Power

Unit Description:  Word-Part Power

This unit fits tongue-and-groove with the beloved Super Powers: Reading with Print Strategies and Sight Word Power, which is Unit 2
from the kindergarten Units of Study for Teaching Reading. The first session in this phonics unit is designed to follow the first session
in the reading unit-it assumes students have been exposed to their first super power: pointer power. We recommend you schedule your
reading workshops so that it comes before your phonics workshop each day, so that students can revisit what they learn during reading
workshop while they work on phonics.

This book is full of scaffolds and supports, nudges and shoves for you to use to help your kids progress along pathways toward being
conventional writers and readers. For starters, you will want them to use their knowledge of letters and sounds to represent all the
salient sounds in words. Don’t worry if their knowledge of spelling patterns isn’t perfect. What matters most is that they are attempting
to use all of their new phonics knowledge in their writing, and that you see evidence that their understanding of phonics features, such
as letters, sounds, word parts and phonograms, is growing.

The unit, then, will align to both your teaching or reading and your teaching of writing, and the work across reading, writing and
phonics will combine to push your kids towards the threshold and into the world of conventional reading and writing.

NJ Student Learning  Standards
Writing Standards:
W.K.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name
of the book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is...).
W.K.2   Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they
are writing about and supply some information about the topic.
W.K.3   Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell about the
events in the order in which they occurred, and provide a reaction to what happened.
W.K.5 With guidance and support from adults, strengthen writing through response and self-reflection using questions and suggestions
from peers (e.g., adding details).



W.K.6 With guidance and support from adults, explore a variety of digital tools to produce and publish writing, including in
collaboration with peers.
Reading Standards:
RF.K.1  Demonstrate understanding of the organization and basic features of print.

A. Follow words from left to right, top to bottom, and page by page.
B. Recognize that spoken words are represented in written language by specific sequences of letters.
C. Understand that words are separated by spaces in print.
D. Recognize and name all upper- and lowercase letters of the alphabet

RF.K.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
A. Recognize and produce rhyming words.
B. Count, pronounce, blend, and segment syllables in spoken words.
C. Blend and segment onsets and rimes of single-syllable spoken words.
D. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme (consonant-vowel-consonant,
or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)
E. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.

RF.K.3   Know and apply grade-level phonics and word analysis skills in decoding and encoding words.
A. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the most frequently used
sounds of each consonant.
B. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.
C. Read high-frequency and sight words with automaticity.
D. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap and tap; cat and cot).

RF.K.4   Read emergent text with one-to-one correspondence to develop fluency and comprehension skills.
A. Read emergent-readers with purpose and understanding.
B. Read grade level text for purpose and understanding.

RL.K.1  With prompting and support, ask and answer questions about key details in a text (e.g., who, what, where, when, why, how).
RL.K.2   With prompting and support, retell familiar stories, including key details (e.g., who, what, where, when, why, how).
RL.K.3  With prompting and support, identify characters, settings, and major events in a story.
RL.K.4  Ask and answer questions about unknown words in a text.
RL.K.5   Recognize common types of texts (e.g., storybooks, poems).
Speaking & Listening Standards:
SL.K.1   Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in
small and larger groups.



SL.K.2   Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood.
SL.K.4   Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6  Speak audibly and express thoughts, feelings, and ideas clearly.
Language Standards:
L.K.1  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

A. Print many upper- and lowercase letters.
B. Use frequently occurring nouns and verbs.
C. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).
D. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).
E. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).
F. Produce and expand complete sentences in shared language activities.

L.K.2   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
A. Capitalize the first word in a sentence and the pronoun I.
B. Recognize and name end punctuation.
C. Write a letter or letters for most consonant and short-vowel sounds (phonemes).
D. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.

L.K.4  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on kindergarten reading and
content.
L.K.5  With guidance and support from adults, explore word relationships and nuances in word meanings.
L.K.6  Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Unit 1: ELA Curriculum for ELLs
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)

Enduring Understandings/Goals Essential Questions
Students will understand that…
❏ Reading workshop is a safe and fun place to explore

books and read
❏ Books are filled with information and stories that we can

read in different ways.
❏ Books are meant to be shared in various ways to help us

enjoy and understand our books better.

❏ What does reading workshop look and feel like?
❏ How do we begin to read and enjoy books?
❏ How do readers share what they've read?

Professional Resources Evidence of Learning (Assessments)

http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/ku1.pdf
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


● Units of Study Online Resources
● We are Readers Unit of Study Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Kindergarten We Are Readers Unit
● Florham Park ELA PD Sharing Website
● Reading Strategies Book by Jennifer Serravallo
● Fountas and Pinnell Guided Reading Series

● Assessing Developmental Spelling
● Assessing Snap Words

Suggestions for Differentiation Mentor Texts

● Conferring Menus
● Conferring Curriculum
● Integrated accommodations and modifications for special

education students, English language learners,  students at
risk of school failure, gifted and talented students and
students with 504 plans

Bend I
Session 1: Using Pointer Power in Writing Workshop, Too
Session 2: Using Snap Words and Stretch Words to Write
Session 3: Writers Take Risks
Session 4: Hearing and Recording More Sounds in Words
Session 5: Using Our Writing Super Powers to Edit and Celebrate Our Written
Work
Bend II
Session 6: Using Word-Part Power
Session 7: Making Words with More Vowel-Consonant Rimes
Session 8: Learning to Hear Rimes in Words
Session 9: Mix and Make
Session 10: Reading Words Letter-by-Part Instead of One Letter at a Time
Bend III
Session 11: Discover New Word Parts
Session 12: Using Word Parts (-ip, -op) to Write New Words
Session 13: Using Word Parts and Dr. Seuss-like Rhymes to Read
Session 14: Finding Word Parts in the Alphabet Chart
Session 15: Studying One Word to Learn about How Letters and Words Work
Session 16: Word-Part Rodeo
Session 17: Using All Your Powers

Songs:
The Little Word Song
Down by the Bay
The Add and Change Song
The Digraph Song
Chim Chim Cher-ee

Poems:
“The Cat in the Hat”
“I Can Hop”
“The Bug Hug”
“CH Tongue Twister”

Interdisciplinary Connections Technology Integration

http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/drive/folders/1m-i2TjB0LuEoNCHTPuOrmbrxFUbd43qH?usp=sharing
https://drive.google.com/open?id=1VAGrlKcPXG0IszIFNvfYqvmiUAaR3xQV
https://drive.google.com/file/d/1QsYzm06Cu67XEhhQroXjxgSedD7kSmOP/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://docs.google.com/document/d/12S1VIB_1T3MYJdK2kWgNpqTTS3wKDWX1Rs8D08LsdnQ/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


 ●  Engage in storytelling via Reader’s Theater experiences
 ●  Interactive writing: co-create charts outlining new habits and

routines
 ● Shared reading experiences: utilize texts that align with topic

explored in social studies, science, the arts, and mathematics

 ●  RazKids
 ●  Use Screencastify to record student reading, partner feedback, and/or

student goal
 ● http://www.storylineonline.net/ for digital storybooks mentor reading

example
 ●  www.getepic.com for digital storybook
 ●  www.brainpopjr.com for content-area integration

Media Literacy Integration
Global Perspectives

● Use multiple forms of print media (including books,
illustrations/photographs/artwork, video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines)

● Practice reading and comprehension skills.
● Read story, “The Dot”
● Week of Respect related activities throughout district

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National Italian American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

21st Century Themes (as applies to content area): Integration of 21st Century Skills

Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend Teaching Points
Bend I: Writing Power

Session 1: Using Pointer Power in
Writing Workshop, Too (Part I)

Part I: Using Pointer Power in Writing Workshop, Too (Unit 3, pg. 2)

Connection:
● Tell students they are Super Readers across the day, in every subject
● Get students ready to use their point power in phonics too

TP: Today I want to teach you that you don’t just use pointer power to read. You also use pointer
power to write-and to write in ways that help people read your writing.

~How to Use Pointer Power to Write Sentences



Session 1: Using Pointer Power in
Writing Workshop, Too (Part II)

Session 2: Using Snap Words and Stretch
Words to Write (Part I)

1. Say your sentence
2. Count the words
3. Point and say each word
4. Hear a word
5. Write the word, then a space

Active Engagement/Link: Guide students through the process of rehearsing and writing the second
sentence in the air. Reinforce the use of spaces between each word as you point.

Part II: Using Pointer Power in Writing Workshop, Too (Unit 3, pg. 5)

Rug Time: Set up partnerships to write the last line, “I will use pointer power.” Coach them as they write
the sentence on their whiteboards.

Share: Lead students in a shared reading of Mabel’s writing. Restate the teaching point and encourage
students to use pointer power to help them whenever they read or write.

Extension: Learning a New Snap Word: Can- Introduce a new snap word and guide students through the
“How to Learn a Word” steps. Add this snap word to students’ snap word baggies.

Part I: Using Snap Words and Stretch Words to Write (Unit 3, pg. 8)

Connection:
● Show students the sentence Mabel wrote, “I went to the playground.”
● Involve students in reading this sentence

TP: Today I want to teach you that snap words can help you write sentences. When you want to
write a word, you can think, “Is this a snap word?” If it is, you can get it and write it in your
sentence, no stretching needed. If it’s not a snap word, you can stretch it out and write all the



Session 2: Using Snap Words and Stretch
Words to Write (Part II)

Session 3: Writers Take Risks: Writing
All the Sounds in Long Words (Part I)

sounds you hear.

~How to Use Pointer Power to Write Sentences
1. Say your sentence
2. Count the words
3. Point and say each word
4. Hear a word and think, “Is this a snap word?”
5. Write the word, then a space

Active Engagement/Link: Have kids turn and tell their partner another sentence to write about the
supermarket. Using their whiteboards and snap word baggies have students write their sentences,
following the steps.

Part II: Using Snap Words and Stretch Words to Write (Unit 3, pg. 11)

Rug Time: Set up partnerships to help each other add sentences to their writing. Remind students to write
any snap words quickly and to stretch out any words that are unfamiliar.

Share: Celebrate students’ hard work by having them reread their sentences. Reread the class
you-can-do-it sign and have the students high-five Mabel.

Extension: Learning New Snap Words: To and Do- Introduce the new snap words and guide students
through the “How to Learn a Word” steps. Add these snap words to students’ snap word baggies.

Part I: Writers Take Risks: Writing All the Sounds in Long Words (Unit 3, pg. 15)

Connection:
● Express your worry that Mabel is nervous about writing longer words
● Say, “Have you ever felt that way?” and give your tip.



Session 3: Writers Take Risks: Writing
All the Sounds in Long Words (Part II)

TP: Today I want to teach you that writer’s don’t avoid long words. Instead they bravely try to
write them. They say the long word slowly, listening carefully and writing all the sounds they hear.
Then they say the word again, listening for even more sounds. They do this until they hear all the
sounds in a word.

~How to Write a Stretch Word
1. Say the word slowly
2. Listen for the first sound
3. Write the letter that matches that sound
4. Say the word again
5. Listen for another sound
6. Write the letter that matches that sound
7. Repeat until you hear all the sounds!

Active Engagement/Link: Coach students to label another item by writing it in the air with their
partners. Follow the steps, and record the letters and sounds students hear on a new sentence strip.
Reinforce using pointer power to read the word you just wrote.

Part II: Writers Take Risks: Writing All the Sounds in Long Words (Unit 3, pg. 17)

Rug Time: In rug clubs, distribute sentence strips and markers so kids can work together to label even
more items in the classroom. Voice over the steps once again as students work.

Share: Invite partners to share their labels with the class. Read each label and add missing letters when
labels are hard to read.

Extension: Learning New Snap Words: We and Be- Introduce the new snap words and guide students
through the “How to Learn a Word” steps. Add these snap words to students’ snap word baggies.



Session 4: Hearing and Recording More
Sounds in Words (Part I)

Session 4: Hearing and Recording More
Sounds in Words (Part II)

Part I: Hearing and Recording More Sounds in Words (Unit 3, pg. 21)

Connection:
● Review the letter you received from Reader Man during reading workshop
● Establish a real purpose for writing: responding to Reader Man’s letter

TP: Writers, today I want to give you a tip. To make your writing extra easy for readers to read,
you need to write all the sounds you hear in the word, not just the first and last sounds.

~How to Write a Stretch Word
1. Say the word slowly
2. Listen for the first sound
3. Write the letter that matches that sound
4. Say the word again
5. Listen for another sound
6. Write the letter that matches that sound
7. Repeat until you hear all the sounds!

Active Engagement/Link: Direct students to write the next sentence, coaching them to say each word
slowly. Guide students through the steps for stretch words and remind them to use the snap word wall or
their snap word baggies to write snap words quickly.

Part II: Hearing and Recording More Sounds in Words (Unit 3, pg. 23)

Rug Time: Channel students to write the next two sentences, repeating the process from the lesson.
Remind students to use their pointer power to plan their sentences before they get to the work of writing
stretch words.

Share: As a class, add a closing to your letter to Reader Man. Reread it, and make a show out of folding it
up and putting it in an envelope to send to Reader Man.



Session 5: Using Our Writing Super
Powers to Edit and Celebrate Our
Written Work (Part I)

Session 5: Using Our Writing Super
Powers to Edit and Celebrate Our
Written Work (Part II)

Extension: Punctuation Marks Matter!- Make a set of punctuation post-its for each partnership and
provide each partnership with a copy of the class letter to Reader-Man. Teach students how punctuation
marks affect the meaning by having partners reread the letter with different ending punctuation.

Part I: Using Our Writing Superpowers to Edit and Celebrate Our Written Work (Unit 3, pg. 28)

Connection:
● Read Reader Man’s response to your letter from the previous lesson

TP: Today I want to teach you that before you share your writing with the world, or even just with
your rug club, you want to make sure it’s easy to read. You can do this by using all of your writing
super powers.

~How to Make Your Writing Easy to Read
1. Reread a page in your writing
2. Notice a word that need more sounds
3. Cross out the word
4. Rewrite the word, making sure to write all the sounds you hear

Active Engagement/Link: Distribute an additional page of your writing and direct students to edit that
page to include more sounds, coaching them through the steps.

Part II: Using Our Writing Superpowers to Edit and Celebrate Our Written Work (Unit 1, pg. 31)

Rug Time: Channel students to reread their own writing from their writing binder, noticing places where
they only included a few letters. Coach them as they work through the steps to add more sounds to their
words.

Share: In rug clubs, have students read their writing aloud to each other, using their pointer power to read



each word. Celebrate students’ writing is getting even easier to read.
Bend II: Word-Part
Power

Session 6: Using Word-Part Power (Part
I)

Session 6: Using Word-Part Power (Part
II)

Part I: Using Word-Part Power (Unit 3, pg. 35)

Connection:
● Remind students of their Super Reading super powers
● Recite some familiar poems or songs, highlighting the rhyming part of the words

TP: Today I want to teach you that rhyming isn’t just a fun thing to do in songs and poems and
nursery rhymes. It’s actually an important part of spelling, of writing words. Rhyming gives you
word-part power.

~How to Use Word-Part Power
1. Choose a word part
2. Choose a beginning letter/sound
3. Put them together, saying the beginning sound, then the word part
4. Say the word!

Active Engagement/Link: With the class, make more words with the word part -at by following the
steps and adding new beginning consonants. Focus on CVC words at this time. Channel partners to write
these words together on a white board.

Part II: Using Word-Part Power (Unit 3, pg. 38)

Rug Time: Distribute cards with the word-part -in on them to each partnership. On whiteboards, ask
partners to add new consonants to the beginning of the word-part -in to make new words. Push kids to
write a sentence with one of their words.

Share: Engage writers in an interactive writing session in which they can practice using -at and -in to
write words for a story. Use the cat-pee story for this portion of the lesson.



Session 7: Making Words with More
Vowel-Consonant Rimes: -it and -an
(Part I)

Session 7: Making Words with More
Vowel-Consonant Rimes: -it and -an
(Part II)

Extension: Blending and Segmenting Onset-Rime- Engage students in a quick listening activity to
support blending. Use the thumb, fingers, fist to blend onset, rime, word or use elkonin boxes with chips
to scaffold understanding of blending word-parts.

Part I: Making Words with More Vowel-Consonant Rimes: -it and -an (Unit 3, pg. 42)

Connection:
● Remind students about magic words (rimes or word parts) that they learned during the previous

lesson
● Tell students they can make new words using word-part power with snap words they already know

(it and an)

TP: Today I want to teach you that there aren’t just one or two magic words. There are actually a
bunch of snap words that give writers word-part power. You can take those snap words and use
them to make more and more words.

~How to Use Word-Part Power
1. Choose a word part or snap word
2. Choose a beginning letter/sound
3. Put them together, saying the beginning sound, then the word part
4. Say the word!

Active Engagement/Link: With magnetic letters in rug clubs, ask kids to make another word-an- on their
magnetic boards and do similar work with it, adding new consonants to the front of the word to make new
words. Reinforce the link between word-part power and writing lots of words.

Part II: Making Words with More Vowel-Consonant Rimes: -it and -an (Unit 3, pg. 45)



Session 8: Learning to Hear Rimes in
Words (Part I)

Session 8: Learning to Hear Rimes in
Words (Part II)

Rug Time: Invite kids to use magnetic letters and word cards with the four snap words (at, an, it and in)
to attempt making new words on their own.

Share: Merge the name wall and the snap word pocket chart to create the “word wall,” Reinforce how the
word wall will help you read and write.

Extension: Children Learn Word Parts with Songs and Repetition- Sing “The Little Word Song” to
remind students about all the words they can make with familiar word parts.

Part I: Learning to Hear Rimes in Words (Unit 3, pg. 49)

Connection:
● Compare exercising and reading to get strong muscles

TP: Today I want to teach you that to have word-part power you need to have strong ear muscles.
Really! It takes strong ears to hear that cat and mat both have the same word part: at. So it is really
important that you get stronger ear muscles.

~How to Hear Word Parts
1. Say the word
2. Take the word apart
3. Listen for the word part at the end

*For this activity, be consistent with the method of blending/segmenting you used in the Session 6
extension (hand movements or Elkonin boxes).

Active Engagement/Link: Encourage partners to review several picture cards of words ending in -at and
-in. Have them give a thumbs up when they find words that end with -at.

Part II: Learning to Hear Rimes in Words (Unit 3, pg. 51)



Session 9: Mix and Make: Making Words
with -at, -an, -it and -in (Part I)

Rug Time: Have partners repeat this process of segmenting words to hear word parts with picture cards
ending with -it and -an, giving a thumbs up when they find words that end with -it.

Share: Sing “Twinkle Twinkle Little Star” and have kids give a thumbs up when they hear a word that
rhymes.

Extension: Reading Words without Pictures- Provide each partnership with a small set of word-only
cards ending in the word parts we’ve studied. Picture cards will also be provided. Challenge readers to
read words on their own without pictures, then ask them to match those words with the pictures that
represent them.

Part I: Mix and Make: Making Words with -at, -an, -it and -in (Unit 3, pg. 55)

Connection:
● Tell about how when you learn something new, you do it over and over again to practice.
● Connect this to using word parts

TP: Today I want to teach you that when you have word-part power, you try putting letters and
parts of words together, even without knowing if they will make a word. You explore to see what
new words you can make.

~How to Use Word-Part Power
1. Choose a word part or snap word
2. Choose a beginning letter/sound
3. Put them together, saying the beginning sound, then the word part
4. Say the word!

Active Engagement/Link: Set up rug clubs to mix and make words using the letters s, f, m, r, c, w, b, and
p and the word parts -an and -it in a fishbowl. Coach the kids making the words as well as the observers.



Session 9: Mix and Make: Making Words
with -at, -an, -it and -in (Part II)

Session 10: Reading Words
Letter-by-Part Instead of One Letter at a
Time (Part I)

Part II: Mix and Make: Making Words with -at, -an, -it and -in (Unit 3, pg. 57)

Rug Time: Invite the observing children from the previous activity to now make words themselves with
consonants and rimes, while the original fishbowl kids make words with consonants and a new set of
rhymes.

Share: Have students reread all the words they wrote, then give kids practice in writing a sentence using
snap word power, sound power and word-part power on their whiteboards.

Extension: Shared Reading of The Cat in the Hat- Project a copy of The Cat in the Hat and encourage
kids to draw on all their powers to read a few pages from this text.

Part I: Reading Words Letter-by-Part Instead of One Letter at a Time (Unit 3, pg. 61)

Connection:
● Remind students of the work they did in the previous session
● Highlight the purpose of these activities-to help them read

TP: Today I want to teach you that when you are reading, you can use all of your powers-picture
power, pointer power, and word-part power-to read. Your word-part power is especially helpful
when you come to a word that you can’t easily figure out.

~Use Your Word-Part Power to Read!
1. STOP when you get a to a tricky word
2. Look for a word-part you know
3. Read the first sound, then the word part
4. Say the word!



Session 10: Reading Words
Letter-by-Part Instead of One Letter at a
Time (Part II)

Active Engagement/Link: Challenge students in rug clubs to finish reading the book about Mabel and
remind them of the steps they can use to read words that aren’t easy to figure out, using their word-part
power.

Part II: Reading Words Letter-by-Part Instead of One Letter at a Time (Unit 3, pg. 64)

Rug Time: In rug clubs, show students the sentence they will write through dictation (“I win the game”).
As students work to finish the sentence, remind them of how to write by using the snap word wall and
their steps for writing sound words (saying the word slowly to hear all the sounds). Prompt kids to reread
their sentences using all of their powers.

Share: Begin to build a “Part Chart” that includes all of the word parts students have learned thus far.
Bend III: Word Parts,
Snap Words and
Digraphs-Yee Haw!

Session 11: Discover New Word Parts:
VC Parts -ap and -ot (Part I)

Part I: Discover New Word Parts: VC parts -ap and -ot (Unit 3, pg. 70)

Connection:
● Remind students how teeny-tiny snap words can help you make new words
● Get them ready to learn about word parts that aren’t snap words

TP: Today I want to teach you that you can take almost any short word, and you can take off the
beginning and make your own word part. Then you can add different consonants to that word part
and make so many words from it.

~Use A Short Word to Make More Words!
1. Choose a short word
2. Take away the first letter
3. Squish the last to letters together
4. Add a new letter to the beginning
5. Read the new word!



Session 11: Discover New Word Parts:
VC Parts -ap and -ot (Part II)

Session 12: Using Word Parts (-ip and
-op) to Write New Words (Part I)

Active Engagement/Link: Introduce the lasso as a tool to capture the word part in a small word. Pass out
lasso’s (made from pipe cleaners) and magnetic letters to partnerships to help kids practice isolating word
parts in short words. Coach kids to say the beginning sound, then the word part to read new words they
make.

Part II: Discover New Word Parts: VC parts -ap and -ot (Unit 3, pg. 73)

Rug Time: Set rug clubes up to keep making words by giving them a new short word and suggesting
beginning consonants for them to use. Let them know that sometimes they won’t make a real word.

Share: Set kids up to read all the words they have made, pointing out that these words rhyme and that
they all have the same word part. Ask kids to make a silly sentence using at least one of the words.

Extension: Learning More New Snap Words: Got, Was, and Went- Introduce the new snap words and
guide students through the “How to Learn a Word” steps. Add these snap words to students’ snap word
baggies and the snap word wall.

Part I: Using Word Parts (-ip and -op) to Write New Words (Unit 3, pg. 77)

Connection:
● Read a letter from Reader Man
● As you read each sentence, channel kids to use their letter lassos to identify word parts and add

them to the Word Part Chart

TP: Today I want to teach you that to write short words that aren’t on the word wall, it sometimes
helps to say the word and to listen for the first sound, then listen for the word part.

~Use Your Word-Part Power to Write!



Session 12: Using Word Parts (-ip and
-op) to Write New Words (Part II)

Session 13: Using Word Parts and Dr.
Seuss-like Rhymes to Read (Part I)

1. Say the word slowly
2. Listen for the first sound
3. Listen for the word part
4. Write the word!

*For this activity, be consistent with the method of blending/segmenting you used in the Session 6
extension (hand movements or Elkonin boxes).

Active Engagement/Link: Distribute a whiteboard and marker to each partnership as well as a set of six
picture cards. Ask students to write -op words by saying the word, segmenting it into the onset and rime
and using what they know about parts to write the letter and word part.

Part II: Using Word Parts (-ip and -op) to Write New Words (Unit 3, pg. 80)

Rug Time: Set rug clubs up to make and check the words they make using picture cards with the -ip rime.
Prompt kids to use their letter lasso to isolate the word part as they check their words.

Share: Read lists of new words that students have made, emphasizing the way the words rhyme.

Extension: Solving Riddles to Keep Our Brains Growing- Focus students thinking about words with
riddles that touch upon beginning and ending sounds, rhymes and meaning.

Part I: Using Word Parts and Dr. Seuss-like Rhymes to Read (Unit 3, pg. 84)

Connection:
● Take out The Cat in the Hat to demonstrate how the author uses word-part power to rhyme

TP: Today I want to teach you that words that rhyme, or sound the same at the end, are sometimes
spelled the same at the end. And, when words are spelled the same at the end, they sometimes
around the same-they rhyme. Your word-part power can help you hear and see what is the same in



Session 13: Using Word Parts and Dr.
Seuss-like Rhymes to Read (Part II)

Session 14: Finding Word Parts in the
Alphabet Chart (Part I)

a tricky word, so that you can read and write.

~Notice Rhyming Words
1. Look for word parts that are the same
2. Listen for what the parts are saying
3. Hear if they make the same sound and rhyme

Active Engagement/Link: Channel partners to read the last two lines, reminding them to look for
rhyming words that are spelled and sound the same at the end. Emphasize that this knowledge makes
reading books more fun.

Part II: Using Word Parts and Dr. Seuss-like Rhymes to Read (Unit 3, pg. 87)

Rug Time: Provide partners with a copy of Mabel’s rhyming book. Ask partners to read the book
together, reminding them of the steps to notice rhyming words. Remind kids to use their letter lassos to
help them notice word parts.

Share: Lead children in reading -op and -ug words from the pocket chart, then challenge partners to use
word parts to spell new words. Add the new word part -ug to the word-part chart.

Extension: Partner Dictation: Spelling Quiz- print a small copy of the word-part chart for each
partnership and provide them with a whiteboard and marker. One partner will say a word from the
word-part chart, and the other will write it. Check and read it together, then switch roles.

Part I: Finding Word Parts in the Alphabet Chart (Unit 3, pg. 91)

Connection:
● Remind kids about the great work they have done learning word parts.
● Tell about how word parts are everywhere, including the alphabet chart



Session 14: Finding Word Parts in the
Alphabet Chart (Part II)

Session 15: Studying One Word to Learn
about How Letters and Words Work
(Part I)

TP: Today I want to teach you that once you have word-part power, you can hear and see word
parts everywhere and all of them can help you read and write.

~Using Your Word-Part Power to Read, Write and Rhyme!
1. Say a word
2. Listen for the beginning sound, then the word part
3. Write the beginning sound, then the word part
4. Read the word you wrote
5. Use the same word part to make new, rhyming words

Active Engagement/Link: Distribute whiteboards to partnerships to write new words using the word
parts in fan, ladybug and zip.

Part II: Finding Word Parts in the Alphabet Chart (Unit 3, pg. 92)

Rug Time: Show the class that there is one more word part hiding in the alphabet chart, -un. Prompt kids
to use this word part to make new words.

Share: Invite the class to help you use word-part power to transform the alphabet chart by adding
word-parts under certain pictures.

Extension: Revisiting a New Word Part in the Alphabet Chart- Prepare to read aloud from the list of -un
words you gathered during rug time. Channel partners to spell them to each other and check if the word is
read or pretend.

Part I: Studying One Word to Learn about How Letters and Words Work (Unit 3, pg. 96)

Connection:



Session 15: Studying One Word to Learn
about How Letters and Words Work
(Part II)

● Teach a new high frequency word- she
● Teach students that this word has a special feature called a digraph (you can use the word “h

brother” here if that is helpful to you)

TP: Today I want to teach you that you can study any one word and learn more about how letters
and words work. For example, when you study she you can learn about the sh-a digraph-two letters
that go together to make one sound.

~How to Learn a Word
1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!

Active Engagement/Link: Call out a number of words beginning with s, h or sh and ask partners to work
together to write the letter or letters each word begins with on a whiteboard.

Part II: Studying One Word to Learn about How Letters and Words Work (Unit 3, pg. 99)

Rug Time: Set partnerships up for see-saw writing, in which children take turns drawing pictures and
labeling with beginning sounds s, h, or sh. Call out words for kids to draw and write, prompting them to
remember the steps for using word-parts to write words.

Share: Guide learners in discovering the digraph th in the familiar snap word, the. Teach kids “The
Digraph Song” to reinforce learning from today.

Extension: Learning One New Snap Word: He- Introduce the new snap words and guide students through
the “How to Learn a Word” steps. Add these snap words to students’ snap word baggies and the snap
word wall.



Session 16: Word-Part Rodeo: Making
Words with Digraphs and Word Parts
(Part I)

Session 16: Word-Part Rodeo: Making
Words with Digraphs and Word Parts
(Part II)

Part I: Word-Part Rodeo: Making Words with Digraphs and Word Parts (Unit 3, pg. 103)

Connection:
● Display and say the tongue twister, “I chop cherries, cheese and chocolate chips for a tasty snack!”
● Channel kids to identify a word part and make a new word with a different digraph

TP: Today I want to remind you that word-part power can help you make new words. You can chop
off the beginning of one word and add another beginning. But here’s something new- sometimes
you’ll need to chop off or glue on not just one, but two letters, like the digraph ch.

~How to Use Word-Part Power to Make New Words
1. Look at the word
2. Lasso the word part
3. Chop off the beginning
4. Add a new beginning

Active Engagement/Link: Distribute a whiteboard with three post-its (written on them, the three
digraphs we’ve learned) to each partnership and prompt children to make a series of words using the steps
above.

Part II: Word-Part Rodeo: Making Words with Digraphs and Word Parts (Unit 3, pg. 105)

Rug Time: Set children up to have a word-part rodeo, matching digraphs to word parts to make words.
Students will set up cards with digraphs and word parts on the floor, galloping around to catch two cards
to make a word and write that word on their whiteboard.

Share: Celebrate the words that were made during the rodeo and make a connection to writing.

Extension: Celebrating the Digraph ch with a Song- Show the video for “Chim Chim Cher-ee” and then
show the lyrics to the song. Lead the class in singing the version you wrote to practice the new digraph



Session 17: Using All Your Powers: Snap
Word Power, Sound Power, and
Word-Part Power to Write Sentences
(Part I)

Session 17: Using All Your Powers: Snap
Word Power, Sound Power, and
Word-Part Power to Write Sentences
(Part II)

you learned.

Part I: Using All Your Powers: Snap Word Power, Sound Power and Word-Part Power to Write Sentences
(Unit 3, pg. 109)

Connection:
● Give children a chance to recall and anime the writing powers they've been using
● Say, “Turn and tell your partner one writing power you use.”

TP: Today I want to teach you that when you want to write up a storm, it helps to think of a word
you want to write, and then think, “How will I write this? Is this a word I’ll write in a snap? A word
that takes word-part power to figure out? A word to stretch out like a rubber band using sound
power?” Writers try all those ways to write words.

~Using All of Your Power to Write!
1. Say the word you want to write
2. Think, “How will I write this?”
3. Use snap word power, sound power or word-part power to write the word
4. Read and check your word

Active Engagement/Link: Invite children to help you reconstruct the sentence from Mabel’s story using
all of the powers they know. Say the sentence and prompt partners to turn and find each word.

Part II: Using All Your Powers: Snap Word Power, Sound Power and Word-Part Power to Write
Sentences (Unit 3, pg. 111)

Rug Time: Set clubs up to take turns studying a page of the story that each writer is publishing from
writing workshop, noticing the writing powers used to write it. Fix up the writing if needed. Kids will
read their writing and as they read, club members will signal if they see a word that uses one of the



powers. Remind kids of tools they can use to help them, like the word wall and word-part chart.

Share: Edit a sign you made to celebrate your reading and phonics and to announce that the class wants
to give the gift of reading to anyone who comes by the classroom. Use this as a final opportunity to
practice using reading and writing powers.

Skills (Students will be able to…)
● Recognize environmental print as a form of reading.
● Develop an interest in reading through the use of books and environmental print.
● Model a picture walk.
● Analyze illustrations to help figure out the important events on each page.
● Model reading a story independently/orally.
● Interpret the order of events by adding transitional words (i.e. first, next, then, and then, finally.)
● Demonstrate looking for beginning letters sounds on a page. Model identifying words that relate to the pictures in the text.
● Discover that specific letters and corresponding sounds match the pictures.
● Match their reading to the corresponding pages in their favorite story books.
● Reread to check for meaning and understanding.
● Reread to act out the story.
● Discover that concept books are all about a specific topic. Organize their concept books by topic.
● Apply strategies used in reading familiar books to unfamiliar story books.



Phonics Workshop Grade:  KDG
Unit 4: Vowel Power

Unit Description:  Vowel Power

You have entered that special period in kindergarten when many children are teetering on conventionality in both reading and writing.
This is landmark territory. What a magical time! You, and others, can read their writing-mostly. That is because many students are
progressing from semiphonetic to phonetic writing.

Linguists call consonants the “noise” and vowels the “music” of language (Bear et al. 2015; Crystal 1987). It is not surprising, then, that
early writers attend to consonants as the most prominent features in words. In their writing, they tend to use consonants and only
attention-grabbing long vowels at the beginning of words, such as E in the word eat (likely recorded as et). As they move from
semiphonetic to phonetic writing, often the writer's next big step is working on short vowels, especially in the middle of words.

This unit fits tongue and groove with Bigger Books, Bigger Reading Muscles, the third book in the kindergarten Units of Study for
Teaching Reading. We’ve built upon the idea of superpowers, adding a new one: vowel power! Throughout this phonics unit, you will
see even more connections to How-To Books: Writing to Teach Others, the third kindergarten book in the Units of Study in Opinion,
Information, and Narrative Writing. Graphophonic information becomes alien earlier in encoding than it does in decoding. Therefore,
the work children do in attending to the medial vowel sound in writing may march ahead of the work they do in reading, where they
will attend predominantly to the initial and final sounds of words.

Readers of level C and level D books typically use the beginnings and endings of words along with the pictures to solve words, which is
often all they need. To support transfer of key phonics skills, such as attending to individual phonemes and letter-sound correspondence,
there are some lessons in this unit where we invite children to search for vowels in the books they are reading. It is not cause for alarm
when children in this stage are not using all parts of the word, including medial vowels, to read. In fact, surprisingly few CVC words
actually appear in level A-D books. However, learning about CVC words is important, because it provides children an opportunity to
isolate and manipulate the individual phonemes in words, including the medial vowel. Children will also be able to use this learning
when problem solving multisyllabic words, which happens often in writing workshops during kindergarten. In this phonics unit, you’ll
work with a handful of decodable texts that contain more CVC words than most authentic texts do, so that learners have the opportunity
to work with medial vowels in books.



Some students, however, may be ready to begin attending to letters and sounds in the middle of words, and will apply these skills to
reading as well as writing. Regardless, children’s use of inventive =, phonetic spelling prepares them for the conventional reading work
in their near future. Clay (1993) explains that learning to write letters, words and sentences helps children visually discriminate details
in print, which they will use when reading. It can also provide you with a window into what a child knows about words and how they
work, allowing you to nudge them forward within their zone of proximal development. Above all, your students’ phonological
awareness will develop during writing workshop where we celebrate approximations and inventive spelling.

Of course, kindergarten students will vary quite a lot in their skill development, and differentiation of instruction will be essential.
Remember that this work is always multilevel and at any given time, you will be coaching students on a range of skills. Just as we
support students at different level s in reading and writing workshop, we do the same during phonics time.

NJ Student Learning  Standards
Writing Standards:
W.K.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name
of the book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is...).
W.K.2   Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they
are writing about and supply some information about the topic.
W.K.3   Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell about the
events in the order in which they occurred, and provide a reaction to what happened.
W.K.5 With guidance and support from adults, strengthen writing through response and self-reflection using questions and suggestions
from peers (e.g., adding details).
Reading Standards:
RF.K.1  Demonstrate understanding of the organization and basic features of print.

A. Follow words from left to right, top to bottom, and page by page.
B. Recognize that spoken words are represented in written language by specific sequences of letters.
C. Understand that words are separated by spaces in print.
D. Recognize and name all upper- and lowercase letters of the alphabet

RF.K.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
A. Recognize and produce rhyming words.
B. Count, pronounce, blend, and segment syllables in spoken words.
C. Blend and segment onsets and rimes of single-syllable spoken words.



D. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme (consonant-vowel-consonant,
or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)
E. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.

RF.K.3   Know and apply grade-level phonics and word analysis skills in decoding and encoding words.
A. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the most frequently used
sounds of each consonant.
B. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.
C. Read high-frequency and sight words with automaticity.
D. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap and tap; cat and cot).

RF.K.4   Read emergent text with one-to-one correspondence to develop fluency and comprehension skills.
A. Read emergent-readers with purpose and understanding.
B. Read grade level text for purpose and understanding.

RI.K.1  With prompting and support, ask and answer questions about key details in a text.
RI.K.2  With prompting and support, identify the main topic and retell key details of a text.
RI.K.3  With prompting and support, describe the connection between two individuals, events, ideas, or pieces of information in a text.
RL.K.1  With prompting and support, ask and answer questions about key details in a text (e.g., who, what, where, when, why, how).
RL.K.2   With prompting and support, retell familiar stories, including key details (e.g., who, what, where, when, why, how).
RL.K.3  With prompting and support, identify characters, settings, and major events in a story.
RL.K.4  Ask and answer questions about unknown words in a text.
RL.K.5   Recognize common types of texts (e.g., storybooks, poems).
Speaking & Listening Standards:
SL.K.1   Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in
small and larger groups.
SL.K.2   Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood.
SL.K.3  Ask and answer questions in order to seek help, get information, or clarify something that is not understood.
SL.K.4   Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL.K.6  Speak audibly and express thoughts, feelings, and ideas clearly.
Language Standards:
L.K.1  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

A. Print many upper- and lowercase letters.
B. Use frequently occurring nouns and verbs.
C. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).



D. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).
E. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).
F. Produce and expand complete sentences in shared language activities.

L.K.2   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
A. Capitalize the first word in a sentence and the pronoun I.
B. Recognize and name end punctuation.
C. Write a letter or letters for most consonant and short-vowel sounds (phonemes).
D. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.

L.K.4  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on kindergarten reading and
content.
L.K.5  With guidance and support from adults, explore word relationships and nuances in word meanings.
L.K.6  Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Unit 1: ELA Curriculum for ELLs
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)

Enduring Understandings/Goals Essential Questions
Students will understand that…
❏ Reading workshop is a safe and fun place to explore

books and read
❏ Books are filled with information and stories that we can

read in different ways.
❏ Books are meant to be shared in various ways to help us

enjoy and understand our books better.

❏ What does reading workshop look and feel like?
❏ How do we begin to read and enjoy books?
❏ How do readers share what they've read?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● We are Readers Unit of Study Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Kindergarten We Are Readers Unit
● Florham Park ELA PD Sharing Website
● Reading Strategies Book by Jennifer Serravallo
● Fountas and Pinnell Guided Reading Series

● Assessing Developmental Spelling
● Assessing Snap Words
● Assessing Letter-Sound Correspondence
● Assessing Digraph-Sound Correspondence
● Assessing Phonological Awareness, Blending and Segmenting
● Assessing Concepts About Print

Suggestions for Differentiation Mentor Texts

● Conferring Menus
● Conferring Curriculum
● Integrated accommodations and modifications for special education

Songs:
What’s the Middle Sound That You Hear?
What Are All the Sounds You Hear?

http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/ku1.pdf
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/drive/folders/1Jfknu5f525fovsZ2qCdfvu5eq2CaAhnA?usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/drive/folders/1Jfknu5f525fovsZ2qCdfvu5eq2CaAhnA?usp=sharing
https://drive.google.com/file/d/1QsYzm06Cu67XEhhQroXjxgSedD7kSmOP/view?usp=sharing
https://drive.google.com/file/d/1toWWIhQEAu876glcQdib6CUQqaSXRaqy/view?usp=sharing
https://drive.google.com/file/d/1j-a0NuVC9XMrJjPN3sesxQuJkfKSEBNO/view?usp=sharing
https://drive.google.com/file/d/1Bld_T0AYk9PxUhsNy56P8f4mtHnPdRWB/view?usp=sharing
https://drive.google.com/file/d/1sNRA2-F4n3fOPVK52FEXw8mm8PZh9ZCN/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://docs.google.com/document/d/12S1VIB_1T3MYJdK2kWgNpqTTS3wKDWX1Rs8D08LsdnQ/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


students, English language learners,  students at risk of school failure,
gifted and talented students and students with 504 plans

Bend I
Session 1: Every Word Has at Least One Vowel
Session 2: Checking for Vowels in Writing
Session 3: Isolating the Short-Vowel Sound in the Middle of Words (-VC)
Session 4: Writing Sentences with Short A and Short I CVC Words
Session 5: Shared Reading with a Focus on Words with Short A and Short I
Session 6: Editing for Short Vowels A and I
Bend II
Session 7: Distinguishing Short E, O and I Sounds
Session 8: Identifying and Editing for Short E, O and U Sounds
Session 9: Vocalizing Vowel Sounds to Notice Differences
Session 10: Introducing New Snap Words
Session 11: Using Interactive Writing to Build Ownership and Support
Transfer
Session 12: Making New Words by Changing Vowels and Other Letters
Bend III
Session 13: Every Syllable Has at Least One Vowel
Session 14: Segmenting Bigger Words by Syllable
Session 15: Distinguishing Short-Vowel Sounds in Bigger Words
Session 16: Vowels Make More Than One Sound
Session 17: Becoming More Automatic with Digraphs
Session18: Flexibility with Vowel Power, Word-Part Power and Snap Word
Power in Writing
Session 19: Mabel’s Graduation and a Celebration of Vowel Power

If You Think You Know This Word
Beginning, Middle, End
Rain, Rain, Go Away
The Hokey Pokey
Old MacDonal Had a Farm

Poems:
“Hickory Dickory Dock”
“Put Them Together”

Interdisciplinary Connections Technology Integration
 ●  Engage in storytelling via Reader’s Theater experiences
 ●  Interactive writing: co-create charts outlining new habits and

routines
 ● Shared reading experiences: utilize texts that align with topic

explored in social studies, science, the arts, and mathematics

 ●  RazKids
 ●  Use Screencastify to record student reading, partner feedback, and/or

student goal
 ● http://www.storylineonline.net/ for digital storybooks mentor reading

example
 ●  www.getepic.com for digital storybook
 ●  www.brainpopjr.com for content-area integration

Media Literacy Integration
Global Perspectives

https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


● Use multiple forms of print media (including books,
illustrations/photographs/artwork, video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines)

● Practice reading and comprehension skills.
● Read story, “The Dot”
● Week of Respect related activities throughout district

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National Italian American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

21st Century Themes (as applies to content area): Integration of 21st Century Skills

Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend Teaching Points
Bend I: Vowels in Every
Word

Session 1: Every Word Has at Least One
Vowel (Part I)

Part I: Every Word Has at Least One Vowel (Unit 4, pg. 2)

Connection:
● Introduce students to their newest super power, vowel power
● Read the letter for Reader-Man
● Display the vowel shield and say the names of each vowel

TP: Today I want to teach you that every single word needs at least one vowel. Every label, every
name, every snap word...they all have at least one vowel.

~How to Notice Vowels All Around You
1. Look at your vowel shield
2. Name the vowels
3. Look for words around you
4. Find the vowel in each word

Active Engagement/Link: Rally partners to read the room, checking to make sure that each word



Session 1: Every Word Has at Least One
Vowel (Part II)

Session 2: Checking for Vowels in
Writing (Part I)

contains a vowel. Coach students to follow the steps and to name the vowels as they spot them, checking
their vowel shields to be sure that they’re right.

Part II: Every Word Has at Least One Vowel (Unit 4, pg. 4)

Rug Time: Channel students to read familiar big books and hunt for vowels. Coach students as they work
to both find vowels and read the words.

Share: Pretend that Mabel has asked why one of the words in the title of her recent book doesn’t have a
vowel (the word, my). Use this opportunity to explain that sometimes Y is a vowel.

Extension: Reading the Alphabet Chart for Consonants and Vowels- Engage the class in multiple
readings of the alphabet chart, sometimes reading only the consonants, and other times reading the
vowels. Remember to read the alphabet chart by saying the letter name, the picture name and then the
letter sound.

Part I: Checking for Vowels in Writing (Unit 4, pg. 7)

Connection:
● Sing the “We Are Gathering” song, noting how this song is no longer a new thing to students
● Relate this to being able to not just name vowels, but doing more work that may be new

TP: Today I want to teach you that vowel power is more than just knowing what vowels are and
recognizing them. When you have vowel power, you use vowels to help you write. You can reread
your writing and look for the vowel in each and every word. If a vowel is missing, you add it in.

~How to Check for Missing Vowels
1. Read a page
2. Look at each word



Session 2: Checking for Vowels in
Writing (Part II)

Session 3: Isolating the Short-Vowel
Sound in the miDdle of Words (-VC)
(Part I)

3. Think, “Does this word have a vowel?”
4. If not, cross out the word and rewrite it, using a vowel

Active Engagement/Link: Channel students to continue reading Mabel’s book, checking for a vowel on
every page and adding in the missing ones. Reinforce saying the word slowly to hear all the sounds in
order to add the correct vowel.

Part II: Checking for Vowels in Writing (Unit 4, pg. 10)

Rug Time: Have students bring a piece that was flagged with a post-it from their writing binders to rug
time. With a partner, have kids read a page out loud then check every word to make sure it has a vowel.
Once one partner is done with their writing, switch roles.

Share: Sing a new song, “What’s the Middle Sound That You Hear?” to practice hearing the medial
sound in CVC words.

Extension: Introducing New Snap Words: How and You- Introduce two new snap words, and guide
students through the familiar process of making a word into a snap word for each one.

Part I: Isolating the Short-Vowel Sound in the Middle of Words (-VC) (Unit 4, pg. 15)

Connection:
● Play the robot game to practice segmenting words into three sounds
● Focus on short a and short i words

TP: Today I want to teach you that your vowel power grows stronger when you listen very closely.
You can study the sounds that vowels make and notice how one vowel sounds different from
another. Some vowels make a short sound, like /a/ in apple or /i/ in igloo.

~How to Listen Closely for Vowel Sounds



Session 3: Isolating the Short-Vowel
Sound in the miDdle of Words (-VC)
(Part II)

Session 4: Writing Sentences with Short
A and Short I CVC Words (Part I)

1. Say the word like a robot
2. Listen to the middle sound
3. Match the middle sound to a picture on your vowel shield

Active Engagement/Link: Recruit students to join you in sorting the rest of the picture cards by
determining the medial sound in each word. Reinforce the use of robot talk alongside the vowel shield as
a way to match sounds to letters.

Part II: Isolating the Short-Vowel Sound in the Middle of Words (Unit 4, pg. 18)

Rug Time: In rug clubs, distribute more picture cards for kids to sort. Push children to distinguish
between short a and short i. Coach students to check their work by rereading their pictures after sorting.

Share: Guide students as they first read through the list of picture cards in one category, and then read
through the list in another category. Highlight new word parts kids learned, -ig and -ag.

Extension: Introducing New Snap Words: Am and Did- Introduce two new snap words, and guide
students through the familiar process of making a word into a snap word for each one.

Part I: Writing Sentences with Short A and Short I CVC Words (Unit 4, pg. 21)

Connection:
● Bring vowel shields to the meeting area
● Remind kids of ways they have used word-part power to make new words
● Introduce a new way to make new words, by changing the vowel

TP: Today I want to teach you that when you want to write a word, you can say each sound in the
word and listen for the vowel. Then, think, “Which vowel makes that sound?”



Session 4: Writing Sentences with Short
A and Short I CVC Words (Part II)

Session 5: Shared Reading with a Focus
on Words with Short A and Short I (Part
I)

~How to Write Words Using Vowel Power
1. Say the word slowly, like a robot
2. Listen for the vowel
3. Think, “Which vowel makes that sound?”
4. Write the word

Active Engagement/Link: Rally students to write an additional sentence on their whiteboards. Kids will
listen to the dictated sentence, use pointer power to tap each word, then write their words. Coach kids to
reread their sentences to make sure it matches.

Part II: Writing Sentences with Short A and Short I CVC Words (Unit 4, pg. 23)

Rug Time: Channel students to use short A and short I words to compose an additional sentence that
extends the story.

Share: Channel students to work in rug clubs to read their original sentences aloud. Remind kids to use
pointer power as they read and vowel power to fix up words as needed.

Extension: Practice Using a Snap Word in a Familiar Context- Revise the class schedule to include
high-frequency words (like did and have) to note completed activities or activities to be completed.

Part I: Shared Reading with a Focus on Words with Short A and Short I (Unit 4, pg. 26)

Connection:
● Explain the meaning of the prefix “super”
● Remind students to combine their super powers to be readers and writers

TP: Today I want to teach you that vowel power works with all of your other super powers. When
you are reading, you can use all your powers to help you.



Session 5: Shared Reading with a Focus
on Words with Short A and Short I (Part
II)

Session 6: Editing for Short Vowels A
and I  (Part I)

~Use Your Super Powers to Read!
1. Picture power
2. Reread power
3. Snap word power
4. Word-Part power
5. Vowel power

Active Engagement/Link: Recruit students to continue to read the shared text. Pause at CVC words and
voiceover to remind students to use all their powers to read them. Remind students that their super powers
will be important to read books as they get more challenging.

Part II: Shared Reading with a Focus on Words with Short A and Short I (Unit 4, pg. 29)

Rug Time: Prepare reading partners to read books from their baggies together, using everything they
know to tackle tricky words.

Share: Sing a new song, “If You Think You Know This Word,” to practice blending phonemes in words.

Extension: Beginning a High-Frequency Word Password Routine- Practice high-frequency words by
having a password to reenter the classroom. Say, “What’s the password?” as you hold up one of the snap
words kids have learned (we suggest how, you, am or did) or those they’re struggling with.

Part I: Editing for Short Vowels A and I (Unit 4, pg. 31)

Connection:
● Tell a story about an essential object that you were responsible for
● Compare this to how vowels are important to words and writers are responsible for vowels



Session 6: Editing for Short Vowels A
and I  (Part II)

TP: Today I want to teach you that you are responsible for your vowels. You can read each and
every word of your writing and think, “Does this word have a vowel? Is it the right vowel?”

~How to Check for Missing Vowels
1. Read a page
2. Look at each word
3. Think, “Does this word have a vowel? Is it the right vowel?”
4. If not, cross out the word and rewrite it, using a vowel

Active Engagement/Link: Channel partners to help each other edit their writing, paying special attention
to editing for vowels.

Part II: Editing for Short Vowels A and I (Unit 4, pg. 33)

Rug Time: Read clubs a new letter from Reader-Man. Show students how to reread each word to check
that it has a vowel. Emphasize how you say words slowly to hear all the sounds if you notice a vowel
missing. Have children help you edit the last two sentences of the note in rug clubs.

Share: Celebrate the work students have done with short vowels A and I by inviting students to “light up”
the A and I on their vowel shields with highlighters.

Bend II: Distinguishing
Short-Vowel Sounds

Session 7: Distinguishing Short E, O and
I Sounds (Part I)

Part I: Distinguishing Short E, O and I Sounds (Unit 4, pg. 39)

Connection:
● Make a clumsy entrance to the meeting area with materials for today’s session in your arms
● Drop the picture cards to set students up to sort by listening to vowel sounds

TP: Today I want to teach you that, as your vowel power grows, you’ll need to know more vowel
sounds to help you read and write well. Remember that sometimes E makes the short sound /e/ and
sometimes O makes the short sound /o/.



Session 7: Distinguishing Short E, O and
I Sounds (Part II)

Session 8: Identifying and Editing for
Short E, O and U Sounds (Part I)

~How to Listen Closely for Vowel Sounds
1. Say the word like a robot
2. Listen to the middle sound
3. Match the middle sound to a picture on your vowel shield

Active Engagement/Link: Channel students to partner up and read the picture cards together, taking one
card each and following the steps to hear the vowel sound. Sort the pictures cards on the pocket chart.

Part II: Distinguishing Short E, O and I Sounds (Unit 4, pg. 42)

Rug Time: In rug clubs, recruit students to hunt for words with short E, O and I sounds in a familiar
song, “Hickory Dickory Dock”.

Share: Lead a shared reading of the sorted picture cards and words. Organize the picture cards into their
corresponding short-vowel jars.

Extension: Singing to Support Listening for Medial Vowel Sounds- Introducing the “What’s the Middle
Sound That You Hear?” song to practice hearing vowel sounds in words.

Part I: Identifying and Editing for Short E, O and U Sounds (Unit 4, pg. 44)

Connection:
● Tell a story about almost being late because you couldn’t find a matching pair of socks
● Compare this to students matching letters and sounds

TP: Today I want to teach you that, as writers, you need to work hard to tell vowel sounds apart,
especially short O and short U and sometimes short E. You can say each part of the word, listening
closely for the vowel sound. Then, you can write the vowel that makes the sound.



Session 8: Identifying and Editing for
Short E, O and U Sounds (Part II)

Session 9: Vocalizing Vowel Sounds to
Notice Differences (Part I)

~How to Listen Closely for Vowel Sounds
1. Say the word like a robot
2. Listen to the middle sound
3. Match the middle sound to a picture on your vowel shield

Active Engagement/Link: Recruit partnerships to figure out the masked vowels in the rest of the book.
Encourage them to use all of their powers, including picture power, to figure out what word would make
sense before they try to figure out the vowel.

Part II: Identifying and Editing for Short E, O and U Sounds (Unit 4, pg. 47)

Rug Time: Channel students to edit a piece of their own writing. Remind them to read their writing,
checking to make sure each word has a vowel. Then coach students to say the word slowly, listening to
see if the vowel they wrote matches the sound in the word.

Share: Sing “Old MacDonald Had a Farm” to help children practice vowel sounds. Start with the familiar
version, then introduce the variation that includes vowel practice.

Extension: Writing Sort to Practice Distinguishing Vowels- Give students whiteboards and show one
picture at a time. Students will write the word that goes with the picture, placing it on the short E side of
their whiteboard or the short U side of their whiteboard.

Part I: Vocalizing Vowel Sounds to Notice Differences (Unit 4, pg. 50)

Connection:
● Pretend to be a singer warming up for a performance
● Compare this to the way writers can chant vowel sounds to prepare for writing



Session 9: Vocalizing Vowel Sounds to
Notice Differences (Part II)

Session 10: Introducing New Snap Words
(Part I)

TP: Today I want to teach you that, as your vowel power gets stronger, you’ll start to notice that
different vowels feel different in your throat or your mouth when you say them. You can make your
vowel power even stronger by not only listening for vowel sounds, but also feeling for vowel sounds.

~How to Feel for Vowel Sounds
1. Say the word slowly
2. Feel for the middle sound
3. Match the middle sound to a picture on your vowel shield

Active Engagement/Link: Invite students to chant the vowel sounds with you, calling their attention to
the way the sounds feel as they are vocalized.

Part II: Vocalizing Vowel Sounds to Notice Differences (Unit 4, pg. 52)

Rug Time: In rug clubs, channel students to write the words that match a set of picture cards. Coach them
to listen and feel for vowels by following the steps above.

Share: Support students as they write a sentence using one of the words from their pile of picture cards.
Remind kids to rehearse their sentence, pointing to the paper once for each word, then writing their
sentence on their whiteboard.

Extension: Playing “Name That Vowel”- Hold up a series of CVC word cards with the vowel covered by
a post-it. Say the word aloud, then challenge partners to figure out the correct vowel.

Part I: Introducing New Snap Words (Unit 4, pg. 55)

Connection:
● Unveil a new letter from Reader-Man with four new high frequency words



Session 10: Introducing New Snap Words
(Part II)

Session 11: Using Interactive Writing to
Build Ownership and Support Transfer
(Part I)

● Point out and name the vowels in each word

TP: Today I want to teach you that you can learn certain words to help you remember your
short-vowel sounds. When you turn them into snap words, you’ll always have those helpful words
with you.

~How to Learn a Word
1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!

Active Engagement/Link: Repeat the high-frequency word study sequence with additional words: up,
fun and get.

Part II: Introducing New Snap Words (Unit 4, pg. 57)

Rug Time: In rug clubs, dictate two sentences to practice writing the new snap words in context. Remind
kids to use the snap word wall to help them write their sentence, using spaces between words and saying
words slowly to hear the sounds.

Share: Introduce the new snap words in the class vowel cheer and add them to the word wall.

Extension: Practicing High-Frequency Words- Use word wall cheers and chants to reinforce
high-frequency snap words.

Part I: Using Interactive Writing to Build Ownership and Support Transfer (Unit 4, pg. 60)



Session 11: Using Interactive Writing to
Build Ownership and Support Transfer
(Part II)

Connection:
● Remind students how much their vowel power has grown and warm up with the robot talk game
● Tell students how robot talk can help activate their vowel power for writing

TP: Today I want to teach you that you are responsible for using your vowel power. It is important
to try your best to listen for the vowel sounds in every word, then use your vowel power to think
about what vowel you should write.

~How to Write Words Using Vowel Power
1. Say the word slowly, like a robot
2. Listen for the vowel
3. Think, “Which vowel makes that sound?”
4. Write the word

Active Engagement/Link: Prompt partners to turn and talk about what the final page should say. Dictate
the sentence, “Have fun learning!” and write the first word, rereading it before moving on to the next.
Reread the sentence with a big feeling when it is complete.

Part II: Using Interactive Writing to Build Ownership and Support Transfer (Unit 4, pg. 63)

Rug Time: Channel students to listen for the vowel sound in every word, then word hard to think about
what vowel they should write as they work in their writing binders.

Share: Invite partners to play the echo game with their own writing, in which one writer reads their
writing by pointing to each word and the partner echoes.

Extension: Distinguishing Vowels in Dictated Sentences- Dictate a sentence, then have kids write it on
their whiteboard, reminding them to use their pointer, word-part, snap word and vowel powers to write it.



Session 12: Making New Words by
Changing Vowels and Other Letters
(Part I)

Session 12: Making New Words by
Changing Vowels and Other Letters
(Part II)

Part I: Making New Words by Changing Vowels and Other Letters (Unit 4, pg. 65)

Connection:
● Celebrate the fact that students have vowel shields with vowels that they now know
● Provide students with added practice chanting the vowel sounds

TP: Today I want to teach you that, when your vowel power gets really strong, you can make tons
of words. You’ll find that, by just changing the vowels in words, you can do amazing things, like
turn big into beg or even bug.

~How to Use Vowel Power to Make New Words
1. Look at the word
2. Find the vowel
3. Swap the vowel with a different one
4. Read the new word

Active Engagement/Link: Channel students to make more words with their post-its and file folders as
you add to the collection in the pocket chart. Have partners alternate roles, one being the word builder and
one being the checker.

Part II: Making New Words by Changing Vowels and Other Letters (Unit 4, pg. 67)

Rug Time: Set students up to practice making more words with their partners by using the letters on their
post-its to build words in their file folders.

Share: Search unsuccessfully for a new letter from Reader-Man to build suspense for the letter to come.
Find Reader-Man’s letter and celebrate students’ growing vowel power by highlighting the rest of the
vowels on their shields.

Bend III: Vowels In
Bigger Words

Session 13: Every Syllable Has at Least
One Vowel (Part I)

Part I: Every Syllable Has at Least One Vowel (Unit 4, pg. 72)



Session 13: Every Syllable Has at Least
One Vowel (Part II)

Connection:
● Share Mabel’s discovery that bigger words can have more than one vowel

TP: Today I want to teach you that not only does every word have at least one vowel, every syllable
does, too!

~How to Find Vowels in Syllables and Words!
1. Say the word
2. Clap the syllables
3. Say each syllable slowly
4. Highlight the vowel in each syllable

Active Engagement/Link: After reading the first sentence of the invitation to Mabel’s graduation, clap
the syllables in each word and notice the vowels. Underline the syllables in “graduating” and task
students with identifying the vowels in each syllable with their partner.

Part II: Every Syllable Has at Least One Vowel (Unit 4, pg. 74)

Rug Time: Distribute a copy of the invitation to each rug club. Reread the next sentences and channel
students to notice the vowels in each syllable. Remind them to use the steps above to notice each syllable
and vowel.

Share: Hunt for vowels in every syllable in a name on the class name chart. Remind kids that Y can be a
vowel too. Channel children to clap for syllables in their own names and notice the vowels in each
syllable.

Extension: Playing Snap Word “Simon Says”- Play “Simon Says” but include directions to write various
snap words that students have learned. Remind kids to use the snap word wall if they’re unsure how to
write the words.



Session 14: Segmenting Bigger Words by
Syllable (Part I)

Session 14: Segmenting Bigger Words by
Syllable (Part II)

Part I: Segmenting Bigger Words by Syllable (Unit 4, pg. 77)

Connection:
● Use your robot voice to call the class together, clapping the first word. Say, “Kindergarteners!

Come to the rug.”
● Point out how you can’t use robot talk to say a long word like, “kindergarteners”

TP: Today I want to teach you that writers can use syllables to help them write bigger words. They
can clap out the syllables, and then make sure that each syllable has a vowel. That makes their
writing much easier to read!

~How to Write LONGER Words Using Vowel Power
1. Clap each syllable in the word
2. Say the first syllable, slowly
3. Listen for the vowel
4. Think, “Which vowel makes that sound?”
5. Write the syllable
6. Try it with the next syllable!

Active Engagement/Link: Say the next part of the sentence that the kids will need to write, “We are
excited to come.” Use interactive writing to fill in the words “excited” and “come” following the steps to
help kids segment the word and write each syllable, including the vowels.

Part II: Segmenting Bigger Words by Syllable (Unit 4, pg. 80)

Rug Time: Dictate the closing to the note, “Hugs and kisses, Kindergarten.” Invite students to write it on
their whiteboards with their rug clubs, giving them an opportunity to spell single-syllable and
multisyllabic words.

Share: Conduct a shared reading of the message that the class wrote and place it in a special envelope to



Session 15: Distinguishing Short-Vowel
Sounds in Bigger Words (Part I)

Session 15: Distinguishing Short-Vowel
Sounds in Bigger Words (Part II)

deliver to Mabel.

Extension: Reviewing CVC Words and Short Vowels- SIng a new song, “The Vowel Shield Song”, to
provide students with additional practice reading words with short vowels.

Part I: Distinguishing Short-Vowel Sounds in Bigger Words (Unit 4, pg. 82)

Connection:
● Activate vowel power by chanting the vowel power cheer
● Sing, “What’s the Middle Sound That You Hear?” to warm up

TP: Today I want to teach you that to strengthen your vowel power, you’ll need to notice vowel
sounds in bigger words. It will help to say the word slowly, listening for the vowel sound in the
middle.

~How to Listen Closely for Vowel Sounds
1. Say the word slowly, like a robot
2. Listen to the middle sound
3. Match the middle sound to a picture on your vowel shield

Active Engagement/Link: Begin sorting picture cards together by determining the medial short-vowel
sound in each word.

Part II: Distinguishing Short-Vowel Sounds in Bigger Words (Unit 4, pg. 84)

Rug Time: Set rug clubs up to sort the remaining picture cards. Nudge children to distinguish between
short A, short I and short U sounds in bigger words.

Share: Sing, “What’s the Middle Sound That You Hear?” placing emphasis on noticing short E and short



Session 16: Vowels Make More Than
One Sound (Part I)

Session 16: Vowels Make More Than
One Sound (Part II)

O in bigger words.

Extension: Singing a Song to Locate Short Vowels in Words- Sing the “Beginning Middle End” song to
practice locating short-vowel sounds in words.

Part I: Vowels Make More Than One Sound (Unit 4, pg. 87)

Connection:
● Find a new letter from Reader-Man containing new snap words to study.
● Notice that vowels can make more than one sound.

TP: Today I want to remind you that vowels can make more than one sound. Sometimes, vowels
make a short sound, like in the words we’ve been studying. Sometimes vowels make a long sound,
which is the sound that matches their names.

~How to Listen Closely for Vowel Sounds
1. Say the word slowly, like a robot
2. Listen to the middle sound
3. Match the middle sound to a picture on your vowel shield
4. Think, “Is this the short or long sound?”

Active Engagement/Link: Sort a collection of picture cards based on whether the vowels in the words
make the short A or long A sound. Refer back to the steps to help students hear the sound and match it to
the short or long category.

Part II: Vowels Make More Than One Sound (Unit 4, pg. 89)

Rug Time: Channel students to vocalize the words from the sort, this time thinking about where sounds
are produced and how sounds feel as they are spoken. Give kids mirrors, coaching them to say the words



Session 17: Becoming More Automatic
with Digraphs (Part I)

Session 17: Becoming More Automatic
with Digraphs (Part II)

they sorted and notice the difference in how their mouth looks.

Share: Read, “Rain, Rain, Go Away”, listening for the different ways that the vowel A can sound.
Highlight all the words with the letter A, then listen for their sounds. Give students copies of this poem
for their book baggies.

Extension: Learning High-Frequency Words Play, Say and Day- Introduce three new snap words, and
guide students through the familiar process of making a word into a snap word for each one.

Part I: Becoming More Automatic with Digraphs (Unit 4, pg. 93)

Connection:
● Create excitement by singing a variation of “If You Think You Know This Word”
● Place emphasis on digraphs and short vowels, making words with magnetic letters

TP: Today I want to remind you that some letters go together to make one sound, like C and H in
chin. When you see a digraph at the beginning of a word, remember that those letters make one
sound.

~Get Ready to Read Words with Digraphs!
1. Look at the word
2. Think, “Does this word start with two letters that make one sound?”
3. Read the word, using all your super powers

Active Engagement/Link: Invite students to notice digraphs at the beginning of words and get their
mouths ready to make one sound. Remind students that today’s learning can help them with bigger words
when they are reading and writing.

Part II: Becoming More Automatic with Digraphs (Unit 4, pg. 96)



Session 18:  Flexibility with Vowel
Power, Word-Part Power and Snap Word
Power in Writing (Part I)

Rug Time: Set reading partners up to read books from their baggies together, using everything they know
to tackle puzzling words.

Share: Revisit the song from the connection to provide students with repeated practice blending onsets
and rimes, emphasizing digraphs and short vowels.

Extension: Reading a Poem to Practice Blending Word Parts- Read the poem, “Put Them Together” and
use digraphs and word parts with short/long vowels to practice blending.

Part I: Flexibility with Vowel Power, Word-Part Power and Snap Word Power in Writing (Unit 4, pg. 99)

Connection:
● Share a story about baking using new vs. familiar recipes
● Compare this to writing some words easily vs. having to use all your powers to write a word

TP: Today I want to teach you that writers are flexible. They speed up or slow down, and use the
powers they need to, to write even the biggest words as best they can.

~Using All of Your Power to Write!
1. Say the word you want to write
2. Think, “Can I write this word quickly?”
3. If not, use vowel power or word-part power to write the word
4. Read and check your word

Active Engagement/Link: Engage students in interactive writing of the next page, coaching kids to use
their powers if they need to and writing words that they know by heart quickly. Remind kids to check
their writing.



Session 18:  Flexibility with Vowel
Power, Word-Part Power and Snap Word
Power in Writing (Part II)

Session 19: Mabel’s Graduation and a
Celebration of Vowel Power (Part I)

Part II: Flexibility with Vowel Power, Word-Part Power, and Snap Word Power in Writing (Unit 4, pg.
102).

Rug Time: Recruit students to write the next two steps, one at a time, on whiteboards in their rug clubs.
Remind kids of how to write a sentence, beginning with a capital and including spaces between words.

Share: As a class, read “How to Graduate” to Mabel to help her prepare for her ceremony.

Extension: Learning the Snap Word for- Introduce the new snap word, and guide students through the
familiar process of making a word into a snap word for each one.

Part I: Mabel’s Graduation and a Celebration of Vowel Power (Unit 4, pg. 105)

Connection:
● Hum “Pomp and Circumstance” as kids gather at the meeting area
● Talk about how students’ vowel power has grown so much since the beginning of the unit

TP: Today I want to teach you that writers keep their vowel power activated all the time, always
staying on the lookout for vowels in their writing. Now and forever, they can check that every
syllable of every word has at least one vowel.

~Using All of Your Power to Write!
1. Say the word you want to write
2. Think, “Can I write this word quickly?”
3. If not, use vowel power or word-part power to write the word
4. Read and check your word

Active Engagement/Link: Recruit students to make their own signs, reminding them to use vowels in
their writing.



Session 19: Mabel’s Graduation and a
Celebration of Vowel Power (Part II) Part II: Mabel’s Graduation and a Celebration of Vowel Power (Unit 4, pg. 107)

Rug Time: Channel students to edit their writing with their partners, supporting each other to keep their
vowel power activated.

Share: Unveil Mabel, dressed in a graduation cap, and set students up as spectators in her graduation
ceremony. Invite students to cheer Mabel on by holding up the signs they made. Parade around the
classroom, singing some favorite cheers from the unit. Tell students to store their vowel shields in their
writing folders.

Skills (Students will be able to…)
● Recognize environmental print as a form of reading.
● Develop an interest in reading through the use of books and environmental print.
● Model a picture walk.
● Analyze illustrations to help figure out the important events on each page.
● Model reading a story independently/orally.
● Interpret the order of events by adding transitional words (i.e. first, next, then, and then, finally.)
● Demonstrate looking for beginning letters sounds on a page. Model identifying words that relate to the pictures in the text.
● Discover that specific letters and corresponding sounds match the pictures.
● Match their reading to the corresponding pages in their favorite story books.
● Reread to check for meaning and understanding.
● Reread to act out the story.
● Discover that concept books are all about a specific topic. Organize their concept books by topic.
● Apply strategies used in reading familiar books to unfamiliar story books.

Phonics Workshop Grade:  KDG
Unit 5: Playing with Phonics

Unit Description: Playing with Phonics



Welcome to Playing with Phonics-the final unit of the phonics study in the kindergarten year. As the title suggests, this unit is designed
to be a whimsical, experimental, joyful-and most of all, fun-conclusion to your kindergarteners' first year of phonics instruction. This
unit hinges on the big themes of experimentation and celebration. Throughout the unit, students are encouraged to use their knowledge
of phonics to experiment and explore the sounds they hear in words and the sounds they want to twitter. Then, the unit explicitly
celebrates the vast phonics knowledge students have acquired during their action-packed kindergarten year by making students the
teachers.

Even as the end of the year rapidly approaches, engagement and excitement are sure to run high during this unit. From the very first
session, you’ll have kids barking, mooing and oinking with excitement as the unit launches with a celebration and exploration of animal
and invented sounds. BEsides being tremendously fun and silly, this experimentation with sounds helps students continue to hone
several essential phonics skills. At this point in the year, many of your students will be reading conventional text. Still, it is critical that
your phonics instruction provides students with ample opportunities to hone their phonological awareness, and these animal-sound
sessions do just that in a playful way that students are sure to love. From here, students are encouraged to start listening to all of the
sounds they encounter-in their reading, their writing, and the world around them-in new, more sophisticated ways. It is in Bend I,
“Playing with Sounds,” that students are first introduced to blends. They’ll learn to think about not only what sounds letters make, but
the instances in which those sounds are changed, mited, or manipulated by neighboring letters. Blends become the focus for the
remainder of Bend I, as students bring their new learning about blends into all the reading and writing work they do.

As students delve deeper into this exploration of sound, this unit challenges them to tackle longer words and begin thinking about the
sounds that they hear in these word in word parts of phonograms, rather than by single letters. The unit suggests several entertaining and
inventive ways that students can further engage with the sounds they hear in words and work to record as many of these sounds as
accurately as they can.

Beautiful poetry is woven into many of the sessions across the beings in this unit. As children work to read, perform, write and revise,
this poetry provides authentic opportunities for students to use their phonics knowledge in context. Students use their knowledge of
rhyme to create their own silly strings of words which they eventually transform unto poetry. Poetry provides yet another outlet for
students to hone their phonological awareness as they play with and manipulate word parts and sounds tomake rhyming.

The unit culminates with children designing and executing their own phonics projects that are celebrations of their learning. THey’ll
investigate phonics concepts that they have learned over the course of the year and will prepare to teach about them to others. Students
will be thrilled for the return of a celebration that mirrors the “ABC School” celebration that closed out nit 2, Word Scientists, as they
get the chance to play teacher to their stuffed animals and peers alike.



This “accordion-style” bend was written to be flexible and responsive to the needs of your students who may engage in several phonics
projects  as you close out your year.

NJ Student Learning  Standards
Writing Standards:
W.K.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name
of the book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is...).
W.K.2   Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they
are writing about and supply some information about the topic.
W.K.3   Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell about the
events in the order in which they occurred, and provide a reaction to what happened.
W.K.5 With guidance and support from adults, strengthen writing through response and self-reflection using questions and suggestions
from peers (e.g., adding details).
W.K.7 Participate in shared research and writing projects (e.g., explore a number of books by a favorite author and express opinions
about them).
Reading Standards:
RF.K.1  Demonstrate understanding of the organization and basic features of print.

A. Follow words from left to right, top to bottom, and page by page.
B. Recognize that spoken words are represented in written language by specific sequences of letters.
C. Understand that words are separated by spaces in print.
D. Recognize and name all upper- and lowercase letters of the alphabet

RF.K.2   Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
A. Recognize and produce rhyming words.
B. Count, pronounce, blend, and segment syllables in spoken words.
C. Blend and segment onsets and rimes of single-syllable spoken words.
D. Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme (consonant-vowel-consonant,
or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.)
E. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words.

RF.K.3   Know and apply grade-level phonics and word analysis skills in decoding and encoding words.
A. Demonstrate basic knowledge of one-to-one letter-sound correspondences by producing many of the most frequently used
sounds of each consonant.



B. Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.
C. Read high-frequency and sight words with automaticity.
D. Distinguish between similarly spelled words by identifying the sounds of the letters that differ (e.g., nap and tap; cat and cot).

RF.K.4   Read emergent text with one-to-one correspondence to develop fluency and comprehension skills.
A. Read emergent-readers with purpose and understanding.
B. Read grade level text for purpose and understanding.

RL.K.3  With prompting and support, identify characters, settings, and major events in a story.
RL.K.4  Ask and answer questions about unknown words in a text.
RL.K.5   Recognize common types of texts (e.g., storybooks, poems).
Speaking & Listening Standards:
SL.K.1   Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in
small and larger groups.
SL.K.2   Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood.
SL.K.3  Ask and answer questions in order to seek help, get information, or clarify something that is not understood.
SL.K.4   Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL.K.5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL.K.6  Speak audibly and express thoughts, feelings, and ideas clearly.
Language Standards:
L.K.1  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

A. Print many upper- and lowercase letters.
B. Use frequently occurring nouns and verbs.
C. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).
D. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).
E. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).
F. Produce and expand complete sentences in shared language activities.

L.K.2   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
A. Capitalize the first word in a sentence and the pronoun I.
B. Recognize and name end punctuation.
C. Write a letter or letters for most consonant and short-vowel sounds (phonemes).
D. Spell simple words phonetically, drawing on knowledge of sound-letter relationships.

L.K.4  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on kindergarten reading and
content.



L.K.5  With guidance and support from adults, explore word relationships and nuances in word meanings.
L.K.6  Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
Unit 1: ELA Curriculum for ELLs
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)

Enduring Understandings/Goals Essential Questions
Students will understand that…
❏ Reading workshop is a safe and fun place to explore

books and read
❏ Books are filled with information and stories that we can

read in different ways.
❏ Books are meant to be shared in various ways to help us

enjoy and understand our books better.

❏ What does reading workshop look and feel like?
❏ How do we begin to read and enjoy books?
❏ How do readers share what they've read?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● We are Readers Unit of Study Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Kindergarten We Are Readers Unit
● Florham Park ELA PD Sharing Website
● Reading Strategies Book by Jennifer Serravallo
● Fountas and Pinnell Guided Reading Series

● Assessing Developmental Spelling
● Assessing Snap Words

Suggestions for Differentiation Mentor Texts

● Conferring Menus
● Conferring Curriculum
● Integrated accommodations and modifications for special

education students, English language learners,  students at
risk of school failure, gifted and talented students and
students with 504 plans

Bend I
Session 1: Playing with Sounds
Session 2: Listening for the Sounds that Are “Hiding in the Edges” of Blends
Session 3: Reading Poetry with All You Know
Session 4: Playing “Guess the Covered Word” with Poetry
Session 5: Revising Writing to Capture All the Sounds in Words
Session 6: Magic Spells
Bend II

Songs:
What’s the Blend That You Hear?
Bibbidi Bobbidi Boo
The Name Game
Letters and Sounds

Poems:
“I Speak, I Say, I Talk” by Arnold Shapiro
“Forest Orchestra” by Georgia Heard
“At the Ice Cream Shop” by Mabel
“My Cow” by Mabel
“Apple” by Nan Fry

http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/ku1.pdf
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/drive/folders/1m-i2TjB0LuEoNCHTPuOrmbrxFUbd43qH?usp=sharing
https://drive.google.com/open?id=1VAGrlKcPXG0IszIFNvfYqvmiUAaR3xQV
https://drive.google.com/file/d/1QsYzm06Cu67XEhhQroXjxgSedD7kSmOP/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://docs.google.com/document/d/12S1VIB_1T3MYJdK2kWgNpqTTS3wKDWX1Rs8D08LsdnQ/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


Session 7: Activating Word-Part Power to Write Longer Words
Session 8: Learning New Snap Words to Write Even More Words
Session 9: Using Snap Words and Blends to Add Sound Effects to Our Writing
Session 10: Writing Silly Rhyming Poems
Session 11: Building a Storehouse of Rhymes (-ick, -ell, -uck, -ow, -og)
Session 12: Revising Rhymes Using Blends and Digraphs
Bend III
Session 13: Alliteration
Session 14: Writing Real Poetry Using All of Our Phonics Knowledge
Session 15: Launching Phonics Projects
Session 16: Comparing and Contrasting Words with the Letter I
Session 17: Being Flexible When You Read I Words
Session18: Learning Even More
Session 19: Sharing All We’ve Learned about Vowels
Session 20: Celebrating Our Learning from Kindergarten

Interdisciplinary Connections Technology Integration
 ●  Engage in storytelling via Reader’s Theater experiences
 ●  Interactive writing: co-create charts outlining new habits and

routines
 ● Shared reading experiences: utilize texts that align with topic

explored in social studies, science, the arts, and mathematics

 ●  RazKids
 ●  Use Screencastify to record student reading, partner feedback, and/or

student goal
 ● http://www.storylineonline.net/ for digital storybooks mentor reading

example
 ●  www.getepic.com for digital storybook
 ●  www.brainpopjr.com for content-area integration

Media Literacy Integration
Global Perspectives

● Use multiple forms of print media (including books,
illustrations/photographs/artwork, video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines)

● Practice reading and comprehension skills.
● Read story, “The Dot”
● Week of Respect related activities throughout district

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National Italian American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

21st Century Themes (as applies to content area): Integration of 21st Century Skills

Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy



Social Justice Literacy Media Literacy
Life and Career Skills

Bend Teaching Points
Bend I: Playing With
Sounds

Session 1: Playing with Sounds: Hearing
and Reading Letters to Match (Part I)

Session 1: Playing with Sounds: Hearing
and Reading Letters to Match (Part II)

Part I: Playing with Sounds: Hearing and Reading Letters to Match (Unit 5, pg. 2)

Connection:
● Get students excited for a new unit by equating it with getting a wrapped gift
● Announce the title of the unit to get kids wondering about how it will go

TP: Today I want to teach you that people who love letters and sounds (and every avid reader and
writer loves letters and sounds) like nothing better than inventing totally cool, amazing sounds and
figuring out ways to put those sounds on paper.

~How to Write a Word
1. Say the word slowly
2. Listen for the first sound
3. Write the letter or letters that make that sound
4. Repeat with the next sound

Active Engagement/Link: Display two photos of animals as well as a photo of a race car. Ask partners to
choose one of the photos, act out the sound it makes and write that noise on their whiteboard. Have
partners read the recordings of another partnership, checking whether it matches what they indeed. Have
partners edit as needed.

Part II: Playing with Sounds: Hearing and Reading Letters to Match (Unit 5, pg. 5)

Rug Time: Distribute nonfiction books with animals in them to rug clubs. Encourage clubs to act out and
record animal sounds from these books on their whiteboards or on post-its. Channel clubs to read each
other’s sound effects, paying attention to see if the reader reproduces the sound the writers had in mind.



Session 2: Listening for the Sounds that
Are “Hiding in the Edges” of Blends
(Part I)

Session 2: Listening for the Sounds that
Are “Hiding in the Edges” of Blends

Share: Lead the class in a shared reading of “I Speak, I Say, I Talk”, then channel students to read a
stanza of the poem with their partners.

Extension: Learning New Snap Words: Come, Are, Too, Love- Introduce the new snap words, and guide
students through the familiar process of making a word into a snap word for each one.

Part I: Listening for the Sounds that Are “Hiding in the Edges” of Blends (Unit 5, pg. 9)

Connection:
● Compliment students on inventing noises
● Let them know a lot of animals seem to make the same sound: /rrrr/

TP: Today I want to teach you that you need to listen carefully to all of the details in a sound, so you
don’t miss any of the sounds that may be hiding. It’s sometimes easy to miss that there is more than
one sound blended in. In the sound /grrrrrr/ it is easy to miss the starting g, but it’s there.

~Noticing Blends
1. Say the word
2. Listen closely to the beginning
3. Notice the two letters that make the first sound
4. Write or say the blend

Active Engagement/Link: Listen to a recording of galloping horses, saying the sound it makes,
“glop-glop” or “clippity-clop”. Ask students to talk about what letters they would use to represent all the
sounds at the beginning of the words. Introduce the blends chart and let kids know how it can help them
figure out which two letters they hear at the beginning of words.

Part II: Listening for the Sounds that Are “Hiding in the Edges” of Blends (Unit 5, pg. 11)



(Part II)

Session 3: Reading Poetry with All You
Know (Part I)

Rug Time: Display pictures and ask set students to make the associate noises. Point out that many
produced blends. Help students write those sounds, referring back to the blends chart.

Share: Invite students to draw pictures of words that begin with blends on post-its to add to the “Blends
and Digraphs” chart.

Extension: Listening Closely to Words Beginning with tr- and ch- Dictate words that begin with the tr-
blend and the ch- digraph, pointing out to kids how they sound similar. Show kids how to write words on
chart paper, sorting them into two categories.

Part I: Reading Poetry with All You Know (Unit 5, pg. 14)

Connection:
● Remind students that phonics has applications outside of school

TP: Today I want to teach you that just like it’s fun to play with sounds and try to capture them on
the page just as they sound, it’s also important to try to read the sounds that others write just the
way they are meant to be read.

~Use Your Super Powers to Read!
1. Picture power
2. Reread power
3. Snap word power
4. Word-Part power
5. Vowel power

Active Engagement/Link: As you conduct a shared reading of the poem, “Forest Orchestra”, point to
each line as you read, noticing various aspects of the words. Assign rug clubs to read certain lines as you
point them. Reread the line, then read it again as a class.



Session 3: Reading Poetry with All You
Know (Part II)

Session 4: Playing “Guess the Covered
Word” with Poetry (Part I)

Part II: Reading Poetry with All You Know (Unit 5, pg. 16)

Rug Time: Lead the class in a shared reading of the remaining portion of the poem. Distribute the whole
poem to clubs and have them read it together. Let clubs know that they’ll be performing the entire poem
and that they can make the decision to act out the animals or add in new animals.

Share: Set up clubs to perform for one another, then read the whole poem together again. Tell students
they’ll take home copies of the poem so they can read and perform for their families.

Extension: The “What’s the Blend that You Hear?” Song- remind children of a song that helped them
hear first sounds in words. Revise the song so that students can practice hearing the blends in words.

Part I: Playing “Guess the Covered Word” with Poetry (Unit 5, pg. 19)

Connection:
● Let the class know that their animal sounds were so convincing that the principal thought there

were real animals in the room
● Tell about noticing blends as you read

TP: Today I want to teach you that blends alone won’t help you read words. Readers read blends
and think, “What would make sense here?” and then read through the whole word to check.

~Guess the Covered Word!
1. STOP at the covered word.
2. Think, “What would make sense here?”
3. Make a guess.
4. Check it! Does it match?

Active Engagement/Link: Continue shared reading of “I Speak, I Say, I Talk”, giving students an



Session 4: Playing “Guess the Covered
Word” with Poetry (Part II)

Session 5: Revising Writing to Capture
All the Sounds in Words (Part I)

opportunity to try to figure out, and then write, what the partially covered words might be. Direct children
to the blends and digraphs chart if they need support reading the blends before making a guess.

Part II: Playing “Guess the Covered Word” with Poetry (Unit 5, pg. 21)

Rug Time: Distribute copies of the entire poem to partnerships and direct them to read with their partner,
using the first initial sounds as well as meaning if they get stuck.

Share: Teach students how to play blend chart charades by acting out a picture from the chart and having
their partner guess which blend it is.

Extension: Name Five! Generating More Words with Blends- Channel students to brainstorm five new
words that begin with the blend dr-. Then ask them to brainstorm five more each for the blends bl-, sc-
and sl-.

Part I: Revising Writing to Capture All the Sounds in Words (Unit 5, pg. 24)

Connection:
● Show a student drawing that is labeled with animal noises
● Read the noises and ask students to discuss if they agree with what was written
● Note any changes they would make

TP: Today I want to remind you that capturing sounds onto the page isn’t easy. Sometimes you do
your best, then later you reread and think, “Whoops. I can do better!” Then, you revise.

~How to Make Your Writing Easy to Read
1. Reread a page in your writing
2. Notice a word that need more sounds
3. Say the word slowly, hearing all the sounds



Session 5: Revising Writing to Capture
All the Sounds in Words (Part II)

4. Cross out the word
5. Rewrite the word, making sure to write all the sounds you hear

Active Engagement/Link: Set up students to help you fix another word that is spelled incorrectly and
missing part of the blend. Remind kids to use their blends and digraphs chart when they are listening for
every sound in the word, especially at the beginning.

Part II: Revising Writing to Capture All the Sounds in Words (Unit 5, pg. 27)

Rug Time: Distribute the next two pages of the story to different partnerships and involve them in
helping to fix up words that are spelled incorrectly. After working, show students your revised copy and
prompt them to check their work.

Share: Recruit the class to help you add one more page to your cousin’s book containing a tip. Have the
class listen for words with blends and signal when they hear them. Rug clubs will work together to write
the last page together.

Extension: Fixing Up Blends in Your Own Writing- Challenge partners to read a piece of their writing,
check to make sure all sounds were captured, and that each word makes sense. Encourage them to make
corrections as needed.

Bend II: Writing Longer
Words

Session 6: Magic Spells (Part I) Part I: Magic Spells (Unit 5, pg. 33)

Connection:
● Name another way to play with sounds-making magic spells
● Show a clip of someone singing a magical spell

TP: Today I want to teach you that if you want to write a story that has pretend magic (and pretend
magic spells) in it, you can play around with sounds until you come up with something that sounds
just right! Then you figure out how to put those sounds onto paper.

https://www.youtube.com/watch?v=VNKuARjkWEg


Session 6: Magic Spells (Part II)

Session 7: Activating Word-Part Power
to Write Longer Words (Part I)

~How to Make a Magic Spell
1. Try putting different sounds together
2. Come up with a magic sounding word
3. Say the word slowly, listening for all the sounds
4. Write the letters you hear to make your magic words!

Active Engagement/Link: Channel children to get started making their own pretend magic spells. Help
them use blends and sound-letter knowledge more broadly to capture the sounds they select on their
whiteboards.

Part II: Magic Spells (Unit 5, pg. 35)

Rug Time: Ask rug clubs to read each other’s pretend magic spells. Set up the writers to listen and see if
the magic spell sounds the way they intended. Prompt kids to revise words if needed.

Share: Have students wave their wands and say their magic spells into the air. Then read some magic
spells together.

Extension: Make a Magic Word- Give Mabel some letters and explain to kids that the letters she’s
holding in her trunk can combine to make a magic spell. Try different combinations of letters to make a
magic spell and read each one, helping them make and read blends especially.

Part I: Activating Word-Part Power to Write Longer Words (Unit 5, pg. 39)

Connection:
● Tell students that when they want to write a long word, it takes too long to write it letter-by-letter
● Give them a hint about a better way to do this



Session 7: Activating Word-Part Power
to Write Longer Words (Part II)

TP: Today I want to teach you that when you want to write a word you’ve never seen before-maybe
even an invented word- thes easiest way to spell that word is part by part. You can break the word
into syllables and then spell each syllable, thinking about the ending part of that syllable.

~How to Write LONGER Words Using Word-Part Power!
1. Clap each syllable in the word
2. Say the first syllable, slowly
3. Listen for this first sound
4. Listen for the word part
5. Write the first sound and the word part, together!
6. Try it with the next syllable!

Active Engagement/Link: Set up students to spell and write another made-up word, “bobbidi”. Remind
students of how to spell each syllable, part by part.

Part II: Activating Word-Part Power to Write Longer Words (Unit 5, pg. 41)

Rug Time: Ask partners to write the magic words they invented in the previous session on their
whiteboards, following today’s steps. Set up one member of the rug club to say their magic word and cast
a pretend spell on the rest of the club, so that they will write the first member’s magic word on their
whiteboards.

Share: Challenge students to figure out the secret word of the day. Introduce a snap word, then change
the vowels, blends and rimes to make new words until students figure out the word.

Extension: Interactive Editing: Using All that You Know- Channel students to fill in the missing letters
on signs that Mabel made, drawing on all they know about blends, digraphs, snap words, and letter-sound
knowledge.



Session 8: Learning New Snap Words to
Write Even More Words (Part I)

Session 8: Learning New Snap Words to
Write Even More Words (Part II)

Part I: Learning New Snap Words to Write Even More Words (Unit 5, pg. 44)

Connection:
● Remind students about using words they know to find word parts that help them write new words
● Use their magic words to inspire them to learn new snap words.

TP: Today I want to remind you that when you are learning new snap words, those new words will
often give you word parts that you can use to spell and read more and more new words.

~How to Learn a Word
1. Read it!
2. Study it!
3. Spell it!
4. Write it!
5. Use it!

*Lasso the word part, make new words!

Active Engagement/Link: Channel partners to work through the process of learning a new snap word
(will). Challenge them to find the word part in this new snap word that they can use to make other words.

Part II: Learning New Snap Words to Write Even More Words (Unit 5, pg. 47)

Rug Time: Give each partnership in the club another word and coach them as they go through the steps to
learn the word, had, and try to make new words with it.

Share: Set up each partnership in the club to teach the other partnership their new words, including other
words that can be made with those words.

Extension: Reading Magic Spells with Snap Words: Ball, will, had- Read a magic spell that Mabel wrote
using new snap words. Place a copy of the magic spells in kids’ book baggies.



Session 9: Using Snap Words and Blends
to Add Sound Effects to Our Writing
(Part I)

Session 9: Using Snap Words and Blends
to Add Sound Effects to Our Writing
(Part II)

Part I: Using Snap Words and Blends to Add Sound Effects to Our Writing (Unit 5, pg. 49)

Connection:
● Tell students that they can add sound effects to their own writing
● Show them examples of this

TP: Today I want to teach you that if you want to write with words that sound like real talk-words
that beg and boom and whine and whisper-you need to make sure people can read what you write.
And to do that, it helps to remember that there is magic power in the words you know by heart.

~Using All of Your Power to Write!
1. Say the word you want to write
2. Think, “Does this word or part of this word sound like a snap word I know?”
3. Use a word or part of a word to write your new word
4. Read and check your word

Active Engagement/Link: Set up students to draw on their knowledge of a snap word to help them
figure out how to spell another word they can add to their writing. Voice over snap words that could be
helpful to kids before beginning this work.

Part II: Using Snap Words and Blends to Add Sound Effects to Our Writing (Unit 5, pg. 51)

Rug Time: Channel partners to help each other add sound effects and dialogue to their writing, reminding
them to use snap words and the blends chart as needed.

Share: Have students read their writing aloud to others in their rug club, and have students make a
celebratory animal noise after each writer finishes.

Bend III: Playing with
Phonics Poems



Session 10: Writing Silly Rhyming Poems
(Part I)

Session 10: Writing Silly Rhyming Poems
(Part II)

Part I: Writing Silly Rhyming Poems (Unit 5, pg. 56)

Connection:
● Continue playing with phonics by creating a little rhyme
● Let students know what another way to play with phonics is through poetry

TP: Today I want to teach you that writing poetry is another way to play with sounds. When
writing rhyming poetry, writers use all they know about words and word parts to write poems that
sound right and make sense.

~How to Make Rhyming Words
1. Choose a word
2. Lasso the word part at the end
3. Change the first letter
4. Read the new rhyming word!

Active Engagement/Link: Reread what you’ve written so far and push students to add another rhyming
line or more to the poem. Remind kids about how to make rhyming words.

Part II: Writing Silly Rhyming Poems (Unit 5, pg. 58)

Rug Time: Set up clubs to write their own silly rhyming poems, beginning by inventing a character.
Channel kids to choose character names that are easy to find rhyming words for. Direct them to the word
part chart to help them come up with a name.

Share: Have students recite their poems aloud to the class. Encourage students to make noises-such as
snaps- after each rhyming word.

Extension: Introducing New High-Frequency Words: Go, So, No, and By- Guide students through the
familiar steps of learning new high-frequency words, using the “How to Learn a Word” chart.



Session 11: Building a Storehouse of
Rhymes (-ick, -ell, -uck, -ow, -og) (Part
I)

Session 11: Building a Storehouse of
Rhymes (-ick, -ell, -uck, -ow, -og) (Part
II)

Part I: Building a Storehouse of Rhymes (-ick, -ell, -uck, -ow, -og) (Unit 5, pg. 61)

Connection:
● Reveal a poem written by Mabel (“At the Ice Cream Shop”)
● Highlight the rhyming words as you read, pointing out that these words have the same endings

TP: Today I want to remind you that writers use lots of rhyming words to write fun poems.
Remember, one way to make rhyming words is to change the first part of a word but keep the last
part. Oftentimes, words rhyme if the last part in both words is the same.

~How to Make Rhyming Words
1. Choose a word
2. Lasso the word part at the end
3. Walk through the alphabet, choose a letter!
4. Change the first letter
5. Read the new rhyming word!

Active Engagement/Link: Set partners up to think about words that rhyme with duck. Remind students
that they can walk through the alphabet if they have difficulty thinking of rhyming words. Encourage
partners to create a short rhyming poem with the words that rhyme with duck.

Part II: Building a Storehouse of Rhymes (-ick, -ell, -uck, -ow, -og) (Unit 5, pg. 63)

Rug Time: Invite partnerships to use the collection of rhyming words to write their own rhymes on a
whiteboard. Prompt kids to choose an animal (cow, duck, chick, dog, etc.) and make a list of words that
rhyme.

Share: Encourage a member of each club to read their club’s rhymes out loud while the rest of the
students listen and act out what they hear.



Session 12: Revising Rhymes Using
Blends and Digraphs (Part I)

Session 12: Revising Rhymes Using
Blends and Digraphs (Part II)

Extension: Play the Rhyming “Name Game”- Sing the familiar “Name Game Song” but instead of
beginning with a typical name (like “Mabel”) start the name with a blend (for example, “Spabel”)

Part I: Revising Rhymes Using Blends and Digraphs (Unit 5, pg. 67)

Connection:
● Chant a rhyme written by Mabel, “My cow doesn’t know how she can go--slow!”
● Point out that Mabel made rhymes using a blend

TP: Today I want to teach you that after you write a poem, you can play around with it, revise it,
coming up with new words and new ideas. One way to do that is to use blends and digraphs to come
up with more rhyming words and then think, “What else could I add to this poem?”

~How to Make Rhyming Words
1. Choose a word
2. Lasso the word part at the end
3. Walk through the alphabet or the blends and digraphs chart, shopping for letters
4. Change the first letter
5. Read the new rhyming word!

Active Engagement/Link: Reread another poem, noting which words rhyme. Recruit partners to produce
rhyming words using blends and digraphs, then challenge students to orally write new stanzas.

Part II: Revising Rhymes Using Blends and Digraphs (Unit 5, pg. 70)

Rug Time: Direct partnerships to reread a poem from Session 11, (“My Dog/Duck/Cow Poem”)
underlining words that rhyme. Coach them to produce more rhyming words, using these to revise one of
the poems.



Session 13: Alliteration: Playing Even
More with Blends (Part I)

Session 13: Alliteration: Playing Even
More with Blends (Part II)

Share: Reread a poem aloud, then encourage students to listen to the rhythm of the poem by tapping the
beat on their knees.

Extension: Finishing the Rhyme- Create a few rhyming poems of your own, leaving the last rhyming
word for students to figure out. Alternatively, read a poem from a text, leaving off the last rhyming word
for students to figure out.

Part I: Alliteration: Playing Even More with Blends (Unit 5, pg. 73)

Connection:
● Play a word game, giving clues about words and asking kids to make guesses
● Say the first clue, “My word starts like big and rhymes with cat.”

TP: Today I want to teach you that when poets play with words, they don’t just play with the
sounds at the ends of words, they also play with the first sounds. They can create tongue-twisters by
putting together a whole bunch of words with the same beginning sound, like when they write, “The
green grass grows and grows.”

~How to Add Alliteration to Poems!
1. Choose a word
2. Lasso the beginning letter/letters
3. Think about words that start the same way
4. Write two words with the same beginning next to each other

Active Engagement/Link: Recruit students to write an alliteration with words starting with a single
consonant. Then challenge students to do the same with words beginning with a blend.

Part II: Alliteration: Playing Even More with Blends (Unit 5, pg. 75)



Session 14: Writing Real Poetry Using
All of Our Phonics Knowledge (Part I)

Rug Time: Distribute picture cards to rug clubs. Challenge students to write alliterations using the first
sound ) consonant or blend of each item in the picture cards.

Share: Lead students in a symphony share of alliterations. Direct listeners to count the number of words
that begin with the same sound.

Extension: Using Blends to Change Snap Words into New Words- With a blend on a post it at the end of
a pointer (like a magic wand), recite a spell and place the pointer at the start of snap words, changing
them to new words. Use those to create alliteration.

Part I: Writing Real Poetry Using All of Our Phonics Knowledge (Unit 5, pg. 79)

Connection:
● Tell students you’ll be playing an imagination game and pretend your classroom is actually a

poetry cafe

TP: Today I want to teach you that the fun little rhymes and tongue-twisters we’ve been writing
aren’t the most important work that poets do. Poets write about things that matter very much to
them, and they try to find exactly the right words and exactly the right sounds to say what really
matters. They can work for days and months to come up with the perfect way to say something.

~How to Write Poetry that Matters
1. Think of something that matters to you
2. Think of how your poem might go
3. Pick words that match the feeling your topic gives you

Active Engagement/Link: Channel partners to generate topics for poems. Partners should turn and talk
about their topics, then orally rehearse how their poem might go with a pretend microphone.



Part II: Writing Real Poetry Using All of Our Phonics Knowledge (Unit 5, pg. 82)

Rug Time: Challenge rug clubs to choose meaningful topics and to create a poem. Encourage them to say
the poem aloud several times, trying out different words to say what they really mean. Prompt kids to
reread and revise if they have time.

Share: Channel students to don pretend poets’ clothes and then set up each member of a rug club to
celebrate their poem twice: first celebrating phonics work (pointing out snap words, word parts, vowels,
blends and digraphs) and then celebrating meaning.

Bend IV: Phonics
Projects

Session 15: Launching Phonics Projects:
Investigating the Letter I (Part I)

Session 15: Launching Phonics Projects:
Investigating the Letter I (Part II)

Part I: Launching Phonics Projects: Investigating the Letter I (Unit 5, pg. 88)

Connection:
● Tell about Mabel’s great idea for teaching even more about phonics-phonics projects!
● Explain how phonics projects go-the investigation of a letter or words

TP: Today I want to teach you that when you’re going to launch a project about a letter or a sound,
the first thing you do is collect words that have that letter or sound. After you get a big pile of those
words, it makes sense to sort them into groups that go together.

~How to Do a Phonics Project
1. Collect words
2. Sort them into groups

Active Engagement/Link: Continue collecting and sorting words beginning with the letter I as a class.
Use the poem, “I Speak, I Say, I Talk” to gather more I words.

Part II: Launching Phonics Projects: Investigating the Letter I (Unit 5, pg. 92)

Rug Time: Send clubs to different areas of the room to keep collecting words for the I project. Tell kids



Session 16: Comparing and Contrasting
Words with the Letter I (Part I)

Session 16: Comparing and Contrasting
Words with the Letter I (Part II)

to look in their book baggies, writing folders, and on the word wall for more words. Gather clubs back to
the meeting area and have them read and sort their I words.

Share: Have clubs add their words to the class collection after they’re sorted. Read through the list of
words in each column together to check that the words are sorted correctly.

Extension: Learning New Snap Words: Has, As, Her and Him- Guide students through the familiar steps
of learning new high-frequency words using the “How to Learn a Word” chart.

Part I: Comparing and Contrasting Words with the Letter I (Unit 5, pg. 95)

Connection:
● Explain how projects involve collecting and comparing items
● Relate comparing items to comparing different short vowel words

TP: Today I want to teach you that when you have a project going and you take some time to “just
play”, you end up learning from that play. That’s true if your project involves collecting race cars,
and it is true if your project involves collecting words that have the letter I in them. You play with
the cars or the words and you end up learning!

~How to Do a Phonics Project
1. Collect words
2. Sort them into groups
3. Play to learn more

Active Engagement/Link: Channel partners to choose one game to play (“Sound Match”, “Where Am
I?” or “Old MacDonald Had an I”). Coach partnerships as they get started playing the new game.

Part II: Comparing and Contrasting Words with the Letter I (Unit 5, pg. 98)



Session 17: Being Flexible When You
Read I Words (Part I)

Rug Time: direct partnership to name what they are learning so far about the letter I and then have them
choose a second game to play.

Share: Lead a symphony share in which partners name the things they learned by playing with the letter
I.

Extension: Playing “Sound Match” to Compare Short I to Short E- Add short E cards to the game
students played earlier so they can practice distinguishing between vowel sounds.

Part I: Being Flexible When You Read I Words (Unit 5, pg. 101)

Connection:
● Celebrate how big the phonics project has become
● Ask partners to read the I words and remind them that some letters make more than one sound

TP: Today I want to teach you that when you are doing a phonics project and are learning a lot
about letters and sounds, you need to use all that you’ve learned as you read and as you write.

~How to Do a Phonics Project
1. Collect words
2. Sort them into groups
3. Play to learn more
4. Use what you’ve learned

Active Engagement/Link: Continue to pretend to be a kid, reading the poem and making mistakes when
you read I words. Set up students to coach you to read the word another way to fix your mistakes.LEt kids
know they can be teachers for real with each other and themselves, by checking their reading to make it
sound right and make sense.



Session 17: Being Flexible When You
Read I Words (Part II)

Session 18: Learning Even More:
Investigating Other Vowels (Part I)

Part II: Being Flexible When You Read I Words (Unit 5, pg. 103)

Rug Time: Set up students to start reading in partnerships. Partner 1 will begin reading while Partner 2 is
the teacher who coaches the other student through reading mistakes.

Share: Remind readers to be flexible when trying to read words with letters that make more than one
sound. Ask students to teach someone in their rug club how they solved a tricky word. Add another post-it
to the Phonics Project anchor chart.

Extension: Play Snap Word “Dribble and Shoot”- Remind students about a snap word game they have
played before, in which one partner chants and spells a snap word and the other indicates whether the
word is spelled correctly.

Part I: Learning Even More: Investigating Other Vowels (Unit 5, pg. 106)

Connection:
● Remind kids that their phonics project can be about anything
● Recap what they’ve learned, referring back to the “How to Do a Phonics Project” chart
● Explain that the last step of a project is to make their project more encompassing

TP: Today I want to teach you that when you learn a lot about one thing, like trucks or a letter,
often you are really learning more about a group of things. To check if the ideas you learned about
one letter are true for other letters, you can study more things and test your ideas against those new
things.

~How to Do a Phonics Project
1. Collect words
2. Sort them into groups
3. Play to learn more



Session 18: Learning Even More:
Investigating Other Vowels (Part II)

Session 19: Sharing All We’ve Learned
about Vowels: Student-Led Shared
Reading (Part I)

4. Use what you’ve learned
5. Add to your project

Active Engagement/Link: Continue collecting and sorting words, this time from “I Speak, I Say, I Talk”.

Part II: Learning Even More: Investigating Other Vowels (Unit 5, pg. 110)

Rug Time: Set up each club to investigate a different vowel by reading in their book baggies to collect
words with that vowel and then sort those words into long, short and other sounds. With post-its, kids
should write and sort words with their vowel as they find them in their books.

Share: Channel clubs to lead the class in a shared reading of their charts. Lead a final discussion about
how the letter I project can help them learn to read and write more words.

Extension: Adding to the ABC Chart- Challenge students to study their ABC charts and to add pictures
to it, so that every vowel on the chart has pictures of objects with a short and long vowel sound.

Part I: Sharing All We’ve Learned about Vowels: Student-Led Shared Reading (Unit 5, pg. 113)

Connection:
● Tell students that Mabel wants to learn all about what the class has learned
● Remind kids that they can be students and teachers

TP: Today I want to teach you that when you want to teach others about letters and sounds you are
learning, you can say a little bit about what you’ve learned and then read or write together to show
what you’ve learned.

~How to Do a Phonics Project
1. Collect words



Session 19: Sharing All We’ve Learned
about Vowels: Student-Led Shared
Reading (Part II)

Session 20: Celebrating Our Learning
From Kindergarten (Part I)

2. Sort them into groups
3. Play to learn more
4. Use what you’ve learned
5. Add to your project
6. Teach others

Active Engagement/Link: Challenge rug clubs to make a plan for their lecture about the letter that they
studied last session Coach students to make sure they cover all the sounds their letter can make. Have kids
plan their shared reading by choosing a poem or song, reading it through and highlighting words that have
the vowel they are teaching about.

Part II: Sharing All We’ve Learned about Vowels: Student-Led Shared Reading (Unit 5, pg. 116)

Rug Time: Direct rug clubs to teach Mabel what they’ve learned about their letter by giving a little
lecture and leading the shared reading of a short text. Make videos to share with families.

Share: Inform students that whenever they have studied something, they can teach it to others. Invite toy
friends that visited during unit 2 back to visit for the celebration tomorrow.

Part I: Celebrating Our Learning From Kindergarten (Unit 5, pg. 117)

Connection:
● Let students know that today they'll be the teachers again, but this time for their toy friends that

they brought to school

TP: Today I want to teach you that when you are going to teach others about what you know, you
need to plan what you will teach and how you will teach. To plan what you’ll teach, you take a
topic-say blends-and you remember everything you know that your students will want to know. To
plan how you’ll teach, you think about something fun the student can do that will help them learn.



Session 20: Celebrating Our Learning
From Kindergarten (Part II)

~How to Teach Others
1. Choose a topic
2. Remember everything you know
3. Think, “How will I teach this?”
4. Choose a game to play

Active Engagement/Link: Coach each rug club through the steps to get them started. Ask clubs to plan
how they will teach their topic and support them by listing some options and circulating as clubs make
decisions.

Part II: Celebrating Our Learning From Kindergarten (Unit 5, pg. 118)

Rug Time: Channel rug clubs to set up their toy friends. Welcome their toy friends to ABC school and
then direct rug clubs to begin their lesson plans.

Share: Inform students that all they’ve learned about phonics must have made their reading and writing
stronger. Teach the class a song about reading and writing well, “Letters and Sounds”.

Skills (Students will be able to…)
● Recognize environmental print as a form of reading.
● Develop an interest in reading through the use of books and environmental print.
● Model a picture walk.
● Analyze illustrations to help figure out the important events on each page.
● Model reading a story independently/orally.
● Interpret the order of events by adding transitional words (i.e. first, next, then, and then, finally.)
● Demonstrate looking for beginning letters sounds on a page. Model identifying words that relate to the pictures in the text.
● Discover that specific letters and corresponding sounds match the pictures.
● Match their reading to the corresponding pages in their favorite story books.
● Reread to check for meaning and understanding.
● Reread to act out the story.
● Discover that concept books are all about a specific topic. Organize their concept books by topic.
● Apply strategies used in reading familiar books to unfamiliar story books.




